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The Cresset

IN L UC E T U A

This month the Cresset interrupts- or expands- its regular series of
alumni columns on current publt'c issues to accommodate longer articles by alumni David C. Leege and
Gary A. Greinke on emerging problems of higher education generally-and pn'vate, church-related, and
Lutheran higher education particularly. The dismal fiscal plight of labor-intensive, energy-intensive,
enrollment-dn'ven church-related colleges is too well known and too much lamented to receive further
comment here. Many Lutheran college faculties are likely to remain the strapped servant class of upper
middle class clienteles as church-related higher education prices itself more and more for the well-off
Graciously, a goodly remnant of Chn'stian faculty remain willing to bear disproportionate shares of the churches'
sacrifices for their colleges and universities. Of more importance to those committed faculties is the n'sing need
to rethink Christian higher education in these times, and happily this fresh thought is beginning on many of their campuses.
On one hand are some of the churches in the clutches of a non-intellectual religr.'ousness, whether it be a resurgent
fundamentalism, born-again enthusiasm, or lightly baptized psychotherapeutics. On the other hand is much higher education
seeking knowledge in smaller and smaller fragments, scientizing more disciplt'nes, and shrinking curriculums to job training
in saleable skills. With churches serving men in their ancient need for ritual stability and pleasant feelings and
higher education serving men in their modern need for technical competence and loyalty to hierarchies of power, those
faculties have a challengr:ng antt~environment for the
David C. Leege
present task of rethinking the higher service of Christian
higher education. Restoring the vision of faithfully whole
Problems of the University
men and women with active minds-ready to reflec~ able to
communicate, and free to decide-will be for those faculties
In the Final Decades
a most holy calling and their reasonable service.
Of This Century
The Editor
Before any concern for declining enrollments and inflatiOIIJiry costs, the leadership of the university
must address creatively three problems: (1) the identity of the university, (2) the fatigued personnel
of the university, and (3) the increasi11gly governmentalized milieu and bureaucracy of the university.

Even a cursory reading of successive issues of the
Chronicle of Higher Education fixes the two most serious
problems American institutions of higher education must
face these days: the precipitous downturn in numbers of
young folks in the traditional college-going ages, and the
sweeping upturn of inflation. The inexorable force of
these social facts is accelerated by the recognition that
colleges and universities are labor-intensive and energyconsumptive; it would be hard to replace faculty and
staff with machines, and the limits on fuel economics are
quickly reached. The seriousness of these problems may
occupy so much of our attention that we will not come to
grips with some prior problems, and, failing that, will
not entertain some opportunities offered by these social
facts. Prior to any concern for the effects of declining

An aiumnus of Valparaiso University, David C. Leege holds
his Ph.D. in political science from Indiana University and is
presently the Director of the Center for the Study of Man in
Contemporary Society at the University of Notre Dame. Re,
cently named among "one hundred of the most respected
emergr.'ng leaders in higher education " by Change magazine,
Dr. Leege leads interdisciplinary researches in the humanities
and social sciences at the Center and is himself currently researching better methods for identifying talented academics
and helping older academics change course in mid-career.
This article is a revised version of his keynote address delivered
to a recent meeting of the Fellows Program in Academic Administration sponsored by the A men·can Council on Education.
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enrollment and the cost of higher education, the leadership of each academy-faculty, administration, trusteesneed to address creatively three problems: (1) the identity question for American higher education, (2) the personnel problem in American higher education, and (3)
the governmentalized milieu of American higher education. The second is most within our grasp and it is there
that I offer several suggestions. These are not managerial
issues; they are at the heart of academic leadership.

On Liberally Educating Your Students
Tocqueville to the contrary, American society has
normally been quite class conscious. In our small towns
and cities it was not hard to identify the leading families
nor did it take directions to find the other side of the
tracks. And in our babbittry, we all entertained visions of
higher station. So it was with higher education.
When higher education was limited to "the rich, the
well-born, and the able," we all aspired to it and raised
few questions about the qualities it developed or its
goodness. It really didn't occur to us to ask whether it was
something learned at college that made a person more
cultured and urbane and gave him (almost always him,
not her) advantage in the labor market, or whether it was
the fact that he, sometimes she, came from the economically or educationally advantaged families in the first
place. But the social revolution of post-World War II
changed that. Those who lived in the vetvilles of our
campuses great and small saw higher education as the
3

The problem is that too many who are burnt-out academically continue in academic positions for the rest
of their productive or not-so-productive lives. We must find ways for academics to envision themselves
in roles outside the university, to try out those roles, and, in many cases, to depart from the university.
ticket to higher station. The children of the vetvilles
were socialized with the norm that all middle class young
folks go to college. The lessons of the G .I.-bill era were
also applied to the social revolutions of the '60s. The
government, at all levels, helped the less fortunate secure
education; it either provided the wherewithal for young
people to go off to the established centers or brought the
campuses to the people, people of all ages, where they
were. And so, the products of slum and hill, suburb and
boulevard could aspire to higher education. For what?
We had mass higher education. For what? We required
college diplomas as union cards for any non-blue-collar
jobs. For what? We expanded multiversities and built
new campuses to the point where the public now sees
higher education as big, as the enemy just like big business, big labor, or worse, big government. For what?
That is the identity question of American higher education.
I think there can be little doubt that, from the beginning, American universities and colleges were seen as
serving political and economic goals rather than cultural
and knowledge-for-its-own-sake goals. A Jeffersonian
democracy needed a citizenry sufficiently educated to
make wise judgments on matters civic. An expanding industrialized economy needed scientific researchers to
develop basic knowledge, clever engineers to fabricate
materials and design systems, skilled accountants to
balance profit-loss statements, astute managers to stimulate productivity and maintain order among personnel,
informed attorneys to interpret rights and obligations in
a contractually-ordered society, productive farmers who
could free the rest of us from soil subsistence, .and educated military officers who could secure the benefits
(and needs) of an industrialized economy against external
threat. More recently, both social programs and policy
evaluation researchers drew from the same ec<?.nomic
and political problem-solving expectations set for American higher education. From the Morrill Act to the Daddario amendment to the National Science Foundation
Act, from ROTC to NDEA, the economic and political
assumptions behind the American higher policy have
been quite clear.
Educators have catered to these public expectations
while trying to preserve the intellectual autonomy of
their .faculties. They have often resorted to the use of
economic and political symbols to bootleg funds for
cultural and knowledge-for-its-own-sake activities. The
educator-on-the-line, the professor, has often proceeded
as though the public side were irrelevant. He or she is
interested in pushing back the frontiers of knowledge· in
the chosen field or'interest, in fascinating students with
this subject matter, and in developing competence and
self-confidence in these same students. And if, as a byproduct, both wise and success_ful citizens of polity and
4

economy are produced, so much the better. It was not unusually difficult for educators to meet these goals when
universities and colleges were elite institutions and students were in a fixed age cohort and housed in common
living quarters. But education is much less predictable
when aimed at a mass, even a life-long, clientele. Thus,
when the question is posed-what is supposed to happen
to a person as the result of higher education-the replies
are now more ambiguous.
One might argue that the smaller church-originated
colleges have consistently represented a strong counterweight to the political and economic expectations of
American higher education. Indeed the cultural goals of
their liberal arts curricula and the personal attention
their faculty gave students were well suited to the task.
Further, while sending their children to alma mater to
"get educated," many parents privately prayed that their
child would find a spouse of the same faith and cultural
background. The college, in turn, understood that "get
educated" included a concern for vocational skills; they
expanded their offerings to business, law, and engineering, and stressed the utility-i.e., the job preparation potential-of each liberal arts major. Their alumni bulletins
detail the successes of their graduates and their advisory
or governing boards are heavily populated with leaders
from the economic sector. And they are seeking new
clienteles. Thus, the private institutions have to grapple
with many of the same identity questions that public
higher education faces .
Despite the lack of uniformity in the identity of American higher educational institutions, each identity statement need not suffer from lack of clarity. The central
goals implied by our identity remain relatively constant.
Through pedagogy and extra-classroom experiences we
aid our clienteles in: acquiring a corpus of knowledge,
instilling a sense of puzzlement, nurturing analytical
skills, developing clarity and rigor in presentation, and
extending the breadth of moral judgment. These goals
have always been embraced by definitions of a liberal
education. The challenge is how, with the student clienteles each institution now has or might attract, to translate these goals into effective experiences that enhance
their realization. It seems to me that is what mission
statements, curriculum reform, and faculty development programs are all about. Because Harvard has new
distributional requirements does not mean Indiana University at South Bend should adopt them. Or because
Golden West Community College effectively uses computer-assisted instruction does not mean that Duke
should follow suit. Each institution must study carefully
what goals of a liberal education are enhanced by various
classroom and non-classroom experiences, what will work
on its respective clienteles, and then set about doing it. The
issue 'is not how can community college X produce
The Cresset

Colleges and universities have no longer than five years to understand who they are before the quirks
of demography and inflation may tempt them to set all policy by the hope for institutional survival.
Get fixed who you are and how you make a liberal education happen before the wolf is at the door.

better dental technicians and university Y better microbiologists. The issue is how can both produce more competent
and self-confident persons, given the persons who present
themselves to each institution for an education.

Much of what passes for mission statements, curriculum
reform, and faculty development is formalistic because it
does not offer a clear methodological rationale linking
goals, educational experiences, and clientele characteristics. Processes of higher educational innovation and
diffusion are often better described as mimicry. Ironically, many junior colleges and expansion campuses
express a clearer understanding of identity than do the
flagship state universities or prestigious private institutions. Each of us probably has no longer than five years
to understand who we as institutions are before the quirks
of demography and inflation may tempt us to set all
policy by institutional survival. In the quest for survival,
an institution's appetite for students may devour its
qualitative reasons for existence. Get fixed who you are
and how you make a liberal education happen before the
wolf is at the door.

On Firing Up Your Burnt-Out Faculty
Secondly, we have a personnel problem in American
higher education. The most serious problem is not that
we have a glut on the market, i.e., more people with the
credentials and interest in entry-level faculty positions
than we can accommodate. The serious problem is that
too many of us who are burned out academically in midcareer continue in academic positions for the rest of our
productive, or not-so-productive, lives. If tenure is here
to stay, we must find ways for academics to envision
themselves in roles outside the academic sector, to try
out these roles, and in many cases, to depart from the
academy altogether.
Here again, quirks of demography heighten the problem. The size of the burned out academic population between the ages of roughly 40 and 55 is large in actual
numbers and is very large as a proportion of the total
professoriate. This is the age cohort that received their
doctorates in the early to mid-1960s when jobs were easy
to come by. The time and money for research were also
plentiful; state legislatures were not demanding nine
and twelve-hour teaching loads; the federal government
and private foundations had ample funds to subsidize
new and not-so-new inquiries; the number of scholarly
journals and presses multiplied; and so, we wrote the
publications that got us tenure, but it was still a struggle.
Now the teaching loads are heavy; competition for research dollars and released time is fierce; younger scholars are technically better trained and their writing is
more attractive to journals; mobility from school to school
November, 1979

is constricted; and, given less turnover in any particular
school, there is less exposure to fresh ideas. Many in the
age cohort are tired. Given the availability of academic
jobs and the fluidity of upward mobility early in their
academic careers, few have tasted alternative careers
outside the academic sector. When you are tired, the
unknown is a hostile external environment. And so you
retreat further into the womb of your academy.
The academy needs turnover and needs it most of all
within the age cohort that is now asserting departmental
leadership, i.e., that serves on departmental personnel
committees, the greying beards. It needs a turnover
system that recognizes in a humane way the loss of human
potential that derives from a sheltered life. Current mechanisms for dealing with tenured personnel involve negative sanctions on a very few- the amiable non-producer
whom we entitle as an assistant chairman or assistant
dean, give all the busy work, and reward with 2 per cent
raises; the alcoholic whose salary we freeze; or the troublemaker whose contract we buy up with a two-year leave on
the condition that he never return. Or if the non-producer
gets a nibble, we perjure ourselves with dishonest acclamations of his accomplishments and sorrow over the
potential loss of a valued colleague. There must be a
better way.
One option is to tinker with tenure. If the population
and inflation curves cross in the next decade, we are
likely to face abrupt terminations of tenured faculty. It is
already happening at several institutions, witness the
Southern Illinois debacle and a developing problem at
Temple. Why not start now with a system that n:views a
different 20 per cent of the tenured faculty each year in a
five-year cycle? To those who come off poorly, offer
three years grace to improve their performances. If the
improvement is still not satisfactory, follow it with a
terminal one-or two-year contract. Such a system provides
for regularized review, has sharp sanctions, recognizes
budgetary trends, increases the opportunity for turnover,
and still provides sufficient time for threatened faculty to
plan for mid-career change at an age when family financial pressures are often most severe. There must be
some flexibility in AAUP tenure guidelines or they will
cause more mischief in the next two decades than would
be caused by the abuses they were designed to overcome.
A second option is to extend the normal probationary
period from five-six years to ten-eleven years. Under
present tenure regulations, ihe young faculty member
mines the dissertation for a book or string of journal
articles; that takes about three years. Then he or she casts
about for research topics that can lead to three or four
additional publications in the discipline's refereed journals. Seldom is there time to stake out a line of inquiry
different from that followed by senior scholars in the
field. The short probationary period rewards the safe,

s

The glare of Watergate, involving our universities"'sleaziest and slipperiest," should not blind us
to the moral defect of Vietnam, involving our "brightest and best." Some argue that a student without
moral sense by college will not get it in college, but I know no research sustaining that contention.
not necessarily the creative. A longer period would allow
at least half a decade beyond the post-apprentice publications for the young scholar to try new ideas, establish
inquiry, and publish results. Such an arrangement should
provide sufficient time to measure the maturity of mind
in the young scholar, and should harness some of the
compulsion toward trivial publications. After all, the
academy seeks a quah"ty of intellect more than an ability to
hustle. The longer probationary period also offers a
more realistic time for the young scholar to decide
whether career goals will best be realized within the
academy or elsewhere. Faculty will not be psychologically
locked in so early.
There has also been a disturbing trend toward entenurement of faculty in the professional schools or departments within two-three years of their hiring. Since
many of these people were successful practitioners, the
argument runs, allowances should be made for that part
of their career in the tenure decision. Furthermore, the
argument runs, the best will be reluctant to leave the
security of their practice without the promise of early
security in the academy. Such arguments are simply
backward. They fail to start with the academy 's identity
and they lock in personnel long before either they or the
institution are qualified to judge whether tenure is in
either's best long-term interests. Further, the best in the
practicing professions are (1) risk-takers and (2) seldom
leave their profession altogether. Especially as the proportion of professional school faculty grows in each professoriate, academic institutions must be wary that illadvised tenure regulations do not subtly transform their
identities.
There are still other options in dealing with the academy's
personnel problem. One is to accept the fact that some
mid-career faculty cannot remain recognized scholars in
their field, but that they have sufficient scholarly abilities
to become stimulating undergraduate teachers. For them,
faculty development programs are essential-to understand better the processes of learning and to develop
multi-faceted pedagogies consistent with course or program goals. And they can still be valuable critics within
enclaves of producing scholars. For the department,
careful specialization of labor with incentives to match
each type of activity may be desirable. For the college, it
is essential to continue pressure on departments to move
them away from formalistic equity policies-e.g., every
one teaches nine hours and meets a minimum of 81
students- toward specialization of labor. We have already
lost considerable flexibility in faculty assignments
through union contracts. For the university, visible structures that reach into departments and involve faculty in
planning are needed to facilitate faollty development.
Another alternative is to encourage mid-career changes
for faculty in the age cohort who appear spent in the
6

academy. Ironically, tenure is both a protection for
faculty and an inhumane system. It protects some faculty
from the stimulus to explore other non-academic options.
And it contributes to a waste of human resources when it
offers no visions of useful life outside itself. Universities
need to routinize procedures to rotate faculty into commercial, industrial, governmental, church, or other
posts- and to welcome the loss of faculty to such positions
as a humane way of infusing new life into prematurely
tired souls. We commonly feel an obligation toward colleagues to notify them of opportunities for advancement
at other academic institutions. Is there a way, also, that
we could routinize the visits of "head-hunters" from personnel search agencies to the campus to discuss opportunities for mid-career change?

On Appointing Leaders, Not Managers
The third major problem is the governmentalized
milieu of American higher education. The most significant consequence of this milieu is the increasing bureaucratic layering of academic institutions and the increasing
tendency to seek managers rather than academic leaders
for the enterprise.
All schools, public and private, are feeling the effects
of the statewide higher education co-ordinating bodies
that have developed over the last decade and a half. The
systems not only serve as advisors to the state legislature
on budgetary matters but have had a penetrating impact
on local campus administration. Financial record-keeping, indicators of performance, personnel guidelinesall are refashioned to fit the prevailing definitions of
the world and formulae of the state co-ordinating bodies.
Just as policy evaluation researchers recognize the "tyranny of the indicator," so academic administrators soon
recognize that their world is defined by whatever indicators the state agency feels are important for recordkeeping. But there are qualitative concepts behind the
indicator that make a difference. Furthermore, give a
child a tool and he'll find something to do with it. Just as
in measuring the health of the economy, it matters
whether we study indicators of GNP or indicators of
lakes recovered from eutrophication, so in higher education it matters whether the state body asks for figures on
FTE (Full Time Equivalents) students or for figures on
tests designed to measure student improvement in analytical thinking. The point is not that we may gather the
wrong information for them but that we do gather information for them. We do it through another layer of
bureaucracy on our local campuses and we do it in a way
where the exogenous force, not our own campus, defines
reality for our own new bureaucrats.
The same is true with federal regulatory policies.
Compliance comes at a high cost-in personnel, in
The Cresset
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record-management systems, in definitions of what is
important in academic administration. Recent studies of
compliance in sectors, ranging from research and sponsored programs to OSHA regulations to student assistance, are suggesting that costs are so high that the value
of some federal programs to the local campus is worth
questioning. The problem may be precipitating our own
version of Proposition 13.
Academic bureaucracies have not grown so much
through expansion of what universities and colleges do,
through sloth, or through Parkinson's laws of organizational necessity, as they have through interface with
governmental agencies. Government may be the academy's
chief source of support but I suspect it is also the most
rapidly accelerating drain on our resources. The governmentalized milieu of higher education merits careful
study.
We might choose to accept this new reality. The role of
government seldom shrinks. Or we might chip away at
the edges of it. For example, a dean or provost might
choose to organize his or her office by various functions:
curriculum, budget and personnel, advising, student
financial assistance, academic support such as libraries
and computing, research and sponsored programs, etc.
Deputies and assistants for several of these functions
would likely be chosen for their managerial capabilities.
On the other hand, the dean or provost might organize
his or her staff by domains of knowledge: e.g., the fine
and performing arts, the humanities, the social and
behavioral sciences, the physical and biological sciences,
etc. The odds of getting academic leadership rather than
managerial skills are much greater in the latter arrangement. And an academically creative response to exogenous
definitions of reality would be enhanced. Unfortunately,
it is in the former direction that we are going. The point
is not that we do not need managers; the point is that we
should be cautious about appointing managers to key
academic posts, or of surrounding academic officials with
deputies who draw most of their cues from external imperatives. Finally, some would say that we simply must
move toward people with greater managerial skills; the
law requires it. Instead, we need to pay more attention to
how managerial discretion is used in government bodies.
Perhaps we ought to give government fits more, instead
of letting it give us fits. Governmental bureaucrats, like
other people, do back down under pressure.
We must also band together and utilize common resources for dealing with legal entanglements. The financial costs of litigation can break the will of smaller
institutions and divert the attention of administrators
from academic concerns to bureaucratic preoccupations.
We need to pool legal talents, governmental e_?rperience,
and amici, at the same time that we review our personnel
policies and procedures and student codes for obvious
legal defects.
November, 1979

While these three problems constitute the major agenda
in this period where we gird up for the joint effects of
population decline and inflationary spiral, there are some
other suggestions about the university in the late twentieth century that deserve attention, albeit more briefly :
1. Given the collision course between the two curves,

can we afford further capital expansion of physical
plant, or should we convince our donors- be they
private or public sector- that we must channel all
funds normally given for capital expansion into
endowment-like funds? The operating budget of
the future will not long survive without a relatively predictable yield from invested funds .
Even state-supported universities are exhausting
the mix of available tax bases. Gone are the days
when Indiana and Purdue could provide security
and budgetary predictability by convincing the
legislature to add a sales tax to the state's incometax base of support.
2. Many institutions are responding to the threat of
declining student populations with an appeal to
life-long learners. Some have a distinct "continuing education" curriculum for the non-traditional degree student; others encourage mixing
the non-traditional degree student in classes with
degree-oriented students. Many academic administrators and faculty, myself included, fear
the dilution in quality that may come from "appealing" to new clienteles. In the challenge we
ought also to recognize an opportunity. Often
courses aimed at the new clienteles deal with an
"engaging" current topic related to a disciplinary
area-e.g., assertiveness and psychology, changes
in family structure and sociology, environmental
degradation and biology, or majority liberation
in South Africa and political science. Often the
courses require the faculty member to "take a
stand" on an issue. While our experiences of the
Vietnam era give us little confidence, there is no a
priori reason to believe that such courses dilute
the soundness of a disciplinary curriculum. Passionate analysis of a topic is not necessarily unsound application of general principles. Our concern for dispassionate analysis and working within
"the known" should not become an excuse for
curricular tedium, or replace the search for un- ·
derstanding through new ways of thinking with a
narrowly circumscribed normal science, or fail to
recognize that the road toward truth is marked
with chuckholes of conflict. Thus, the attempt to
engage non-traditional students, properly handled, could infuse new blood into tired curricula.
7

If responses to declining enrollments start with the student as the raison d'etre of the university,
we may as well chuck the enterprise. The problem is especially acute at church-related universities.
No favor is done students by exposing them to faculty who have no time for anything but teaching.
3. The glare of Watergate, involving our "sleaziest
and slipperiest," should not blind us to the moral
defects of Vietnam, involving our "brightest and
best." The point is simple-public life of the last
two decades has illustrated basic character problems in many of our leaders. We could blame it on
corrupting institutions, on situational pressures,
on group-think, or on a merciless press. But some
people were unable to say, "No, that would be
wrong" because it was morally wrong and not just
pragmatically inappropriate. All were collegeeducated; some were themselves university leaders. Ironically, many Christian citizens who were
only too happy to be rid of the Watergate gang,
when faced with leadership gaps in the Carter
administration, are altogether quite receptive to
the candidacies of some of the worst of Watergate! Both leaders and citizens have difficulty
with public morality. Should universities and
colleges address more attention to values, to recognizing and resolving moral dilemmas? Many
argue that moral sensitivity stems from family
values, religious doctrines and practices, or the
examples of role models; they also argue that if a
young person does not have moral sensitivity by
college, he or she will not develop it as a result of
anything that happens at college. I know of no
body of cognitive or affective learning literature
that would sustain such contentions. In fact we
are beginning to understand that learning, socialization, identity crises, etc. are steps that occur
all through life, not just in early years. The issue
of values education in college is not whether, but
what form. What are the goals, the content, the
optimal learning experiences, given our respective clienteles for values education? Answers to
these questions must also inform our identity
statements.
4. Universities and colleges derive their existence
from the human imperative to know. When
learned persons came together regularly to pose
questions, to seek answers, to dispute about methods for generating and interpreting evidence, and
were joined in these tasks by the less learned, the
students, the academy was born. The faculty , those
who are devoting their lives to the pursuit of
knowledge, are indeed the core of the entire enterprise. Planning and policies in higher education that fail to stimulate original inquiry by
the faculty defeat the very purpose of the university. Curricula that do not join students to
faculty in the pursuit of knowledge ill serve the
student. Disputes about the primacy of teaching
8

over research, or research over teaching are nonsensical in that a higher educational institution
simply cannot segregate the two. If responses to
declining student populations start with the student as the raison detre of the university, we may as
well chuck the enterprise. We must find a way,
after these many years of American higher education, to make- clear that faculty conducting
research and teaching each other is itself a valid
reason for supporting universities; when large
numbers of students wish to join them that is a
societal bonus. Maybe a leaner academy of two
decades hence can make the argument more convincingly. Before the student cut-backs have entrapped us, however, is the time to register clearly
why we exist. In policy terms, this means that we
should vigorously pursue additional funds for
basic research now, devote increasing faculty time
to research now, and redesign our curricular and
extracurricular contacts with students so that increasingly they throw us together in researchlike settings.
I think the problem is especially acute at churchrelated liberal arts colleges whose budgets are
tuition driven. No favor is done students by exposing them to faculty who have no time for anything but teaching and counselling. Students are
best served by faculty engaged in creative research. Colleges must learn to shelter fundsperhaps budgeting a minimum of $250 per faculty
member per year-and to establish competitions
to "seed" original research from the accumulated
fund . Rotating research professorships are also
needed. Ideally, endowment support should be
raised for these purposes. Failing that, the items
should appear in the operating budget. It is the
academy's tithe. It is the first-fruit of the budget.

On Playing a Lute or Hooking a Rug
The problems confronting the leadership of the academy loom large enough in the next two decades that
there is a temptation to slip into a crisis mentality. ·Perhaps we will solve them best by not taking them or ourselves too seriously. We have a lot to be humble about.
Few problems of the academy are so earthshaking that
they deserve eighteen hours per day of work for weeks
on end. Perhaps each of us should learn now to do something absolutely ridiculous in the face of sustained work
demands-learn to play a lute, to do needlepoint, or to
hook a rug. Our colleagues and students, whose future
rests with our leadership and acumen, will learn to
appreciate us for it.

Cl

The Cresset
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From
The Chapel
They Ate Each Other Up
Carlyle Holte
Text

For you were called to freedom, brethren;
only do not use your freedom as an opportunity
for the flesh, but through love be servants
of one another. For the whole law is fulfilled
in one word, "You shall love your neighbor
as yourself" But ifyou bite and devour
one another take heed that y ou are not
consumed by one another.

Galatians 5:13-15
Epigraph

The gingham dog and calico cat
Side by side on the table sat,
The gingham dog went, "bow-wow-wow!"
And the calico cat replied, "meeo-ow!"
The air was littered, an hour or so,
With bits of gingham and calico,
But the gingham dog and the calico cat
Wallowed this way and tumbled that,
Employing every tooth and claw
In the awfullest way you ever sawNext morning, where the two had sat
They found no trace of dog or cat:
And some folk think unto this day
That burglars stole that pair away!
But the truth about the cat and pup
Is this: they ate each other up!
From The Duel by Eugene Field
Carlyle Holte holds his B. Th. from Luther
Theological Seminary, St. Pau~ Minnesota,
and his Ph.D. from the University of Edinburgh,
Scotland. A former pastor and Associate Youth
Dt.'rector of the ELC Luther League, Dr. Holte
turned to college teaching and his special
interests in Biblt'cal interpretation,
Reformation Studies, and theology and
literature. He has just completed his
twenty-fifth year in the Department of Religion
at St. Olaf College, Northfield, Minnesota,
where this homily was preached in
the College Chapel.
November, 1979

Introduction

This is a story.
Chapter One

"Mommy, that's a funny poem!"
"Do you mean laugh-funny or strange-funny?"
"Strange-funny, I guess. But, 'they ate each other up,' I
don't understand at all. Do you?"
"No, child, I don't."
"Do you suppose I'll understand it when I get older?"
"No, you can understand it only as long as you are a
child."
Chapter Two

The setting is a hotel ballroom cluttered with posters
and banners for candidate "X" of party "A". A reception
table is filled with refreshments. At a platform in the
front of the room is a lectern with a mass of microphones.
There is no one in the room except an announcer and
camera crew, waiting.
Announcer: "Good evening. Well, here we are on this
election night. We're in the beautiful Subgum room of
the hotel waiting for the faithful of party "A" and their
candidate "X". The returns are coming in rapidly, and in
a little while the computers will be able to give a prediction on the outcome. This has been a hard-fought,
indeed a bitter, campaign. The last days saw every trick
in the book used. Now, in a very few minutes, we should
know whether we are here for a victory celebration or a
wake. But something strange seems to be happening. No
one has arrived here yet and it's time to get going. We'll
switch you to the Sumfun room where my colleague
Alphonse is standing by. What's the scene there, AI?"
Alphonse: Thanks, Bob. Well, I'll tell you, we're wondering what's going on, too. Everything is all set, my
crew has been sampling the goodies, but not a soul has
showed up. Candidate "Y" and his followers from party
"B" should have been here a long time ago. "B" has been
saying very forcefully that he was going to beat that
good-for-nothing "A", and the polls seemed to indicate
he had the edge. The wide-open campaigning of the last
few days was something to see and hear and I can't
imagine the party faithful missing this chance to celebrate. But that's all we report from the Sumfun room.
Perhaps Twiddle can fill us in. He's on the street outside
with the portable unit. Come in, Twiddle."
Twiddle: "Thanks, Alphonse. We've really got something out here, or rather, we've got nothing. As you know
both parties and both candidates were to meet at the same
hotel-in different rooms. We expected a real confrontation after that tooth and claw campaign. Well, here's
where we're at right now and we've got our research
people on the job trying to figure out what happened.
About ten minutes ago the party faithful began to arrive,
still wearing their "A" and "B" buttons. The first ones on
the scene began.shouting names at each other, then more
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r----------------------------------------------------.
and more of the party mem hers arrived and the noise was
frightening. A scuffle broke out that developed into a
big, bloody battle. We should have been set up for that,
but the camera crew got held up in traffic. Anyway, all of
a sudden, there was no one to be seen anywhere. There
were no people, no banners, no buttons, just one big
nothing.
Then the two candidates arrived at the same time.
They walked toward the hotel entrance. I think it was
"X" who stopped, turned and said something nasty to
"Y". "Y" shouted back, and they went at each other with
words until "Y" grabbed "X's" lapel, took a punch at him;
they went wrestling to the ground, and suddenly, POO Fno one was there. That's all I can report until I hear from
research."
Chapter Three

Remember, this is a story.
Chapter Four

Don't forget the title.
Chapter Five

Once upon a time there was a beautiful, talented young
woman and a handsome, gifted young man. When they
met each other the resulting electricity in the air burned
out seventeen light bulbs in the room and melted the
silver service.
They were made for each other, they became engaged,
they went to a pre-marriage counseling series, a twocareer family counseling series, a sex in marriage counseling series, a personal goal session. They consulted
anyone and everyone because they wanted to make this
marriage work. Their parents even approved and gloated
over the fine catches their children had made.
And so they were married at a quiet little ceremony
with 382 guests to see the twelve attendants in full array,
to listen to the mighty organ and eight paid soloists.
They left on a simple honeymoon around the world and
came back to their jobs. She said, "This is my handsome,
successful husband." He said, "This is my beautiful, successful wife." Sex was wonderful and they took all the
pleasure they could out of each other. He said, "You
must come with me to dinner with my boss. You can
influence him into giving me that promotion." She said,
"You must come with me to the reception. It will impress
my supervisor and I will get my promotion." They were
very busy being successful. It was a good deal having
someone to really work for you all the time.
After a while, things got a little sticky. She felt he
wasn't doing as much for her as he used to. He ·s aid she
wasn't really doing much for him, and what was wrong,
anyway?
One evening she said the least he could do would be to
carry out the garbage, he could do that much around the
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house. He said that if she could cook better so he could
eat the stuff there wouldn't be so much garbage to carry
out.
The neighbors began to hear arguments from their
tidy home after the couple had come home late from
their social-business engagements. Mainly what the neighbors heard was "Give," "Give me," "Give me more,"
"more," "more." The neighbors were astonished. Such a
nice couple and all. It seemed such a marvelous marriage.
One day no one came out of their house to go to work
in the morning. The neighbors didn't want to interfere,
so they said nothing. After a week, however, they grew
worried. Even the neighborhood snoop who saw and
heard everything had no report to make.
So the police were called. They broke into the house.
No one was there. There were no signs of violence, no
blood, nothing.
Neither of them was ever seen or heard from again.
Chapter Three, Again

Remember, this is a story.
Chapter Four, Also Again

Don't forget the title.
Chapter Six

Once upon a time there was a small college. It was
quite a good college. Its motto was: "Good, better, best;
never let it rest 'til your good is better and your better,
best." Because it was a good college trying to be better,
many good students wanted to study there. Competition
to be admitted was keen. Because of the good students
many of the good teachers wanted to teach in the good
college. Competition was keen to get a job there and even
keener to keep the position.
The good teachers made the good students work hard.
Then the good teachers made the good students work
even harder and the good students made the good teachers work even harder: And so it went. The pressures
built up so high that the Physics department could hardly
produce·vacuums.
The library replaced hundreds of books every year
because students fought to get them to write research
papers and tore the books apart as they fought. A bearded
man in a toga walked the campus carrying a sign lettered,
"Prepare to meet your finals!"
Then something happened. One day there was a great
--------· (Here the story is broken off. The rest of the
chapter has been mauled by an editor who has crossed
out large blocks of material. He has blue-penciled comments, such as "If we print this, we'll be sued for libel,"
and, "If anyone understands this, there'll be trouble."
From the fragments that remain we have been able to
decipher words like competition, cut-throat, achieveThe Cresset

ment-consciousness, in a number of paragraphs. There
seems to have been a strong stress on success and failure.
This line has been only lightly crossed out: "I am so tired
and desperate. There's no one to help." The context
seems to indicate this was spoken by a faculty member.
The chapter ends with this paragraph:
"So I walked across the empty campus. There was not
another soul to be seen. Some doors were open and old
posters blew out of the library door. From open windows
curtains waved in the light breeze. I kept asking myself,
'where has everyone gone? Only yesterday the campus
was alive everywhere.' Just then I met a large, grey
squirrel who chattered at me, showed his teeth, and tried
to attack me."
Chapter Seven or Seventeen, No Matter

"Mommy, I don't understand, how could they eat each
other up?"
Index

Agape

Not one instance of this love which gives
freely without expecting a return.

Caring

This is an archaic concept which has no
place in the modern world. No reference
in this story.

Community

Historically evidenced among groups of
people who mutually helped (for definition see dictionary) one another. Foreign
to this context.

The End
But not the end because this story is only one story and

there is, thanks to a loving and forgiving God, another
story. The epilogue is that other story.
Epilogue

We who are strong ought to bear with
the failings of the weak, and not to please
ourselves; let each of us please his neighbor
for his good, to edify him For Christ did
not please himself; bu~ as it is written,
"The reproaches of those who reproached thee
fell on me." For whatever was wn'tten in
former days was written for our instruction,
that by steadfastness and by the encouragement
of the scriptures we might have hope.
May the God of steadfastness
and encouragement grant you to live
in such harmony with one another,
in accord with Christ Jesus,
that together you may with one voice
glorify the God and Father
of our Lord Jesus Christ.

Romans 15:1-6
November, 1979
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After The Stroke
You woke
dark as the sun
sitting
in your own shadow.
Your words
once trellised upon
stakes like
fruit-trees trained,
now form
webs of disorder
inside your mouth.
You have returned
as in the night
to thread
your way back.

Fragmented Night

••
••

Through the screen
the hemlock waits
in the spotlight
of the houses. The wind
has departed.
Under my porch
chipmunks stay hidden
like nightmares, but
my neighbor's darker hemlock
affirms, it seems,
the ordinary night.
Rudolf Wittenberg
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Prospects for Lutheran Higher Education
At the Dawn of a New Era

Trustees are actively concerned,
faculty passively fearful, and
presidents too preoccupied with
1979 to worry about the 1980s.

Gary A. Greinke
The future is predictable: The number of 18 year-oldAmericans will drop 19 percent during the next ten
years. Clark Kerr, chairman of the Carnegie Council on
Policy Studies in Higher Education, has noted that
"Everybody is concerned... . In some places they're
desperate." He noted that trustees are actively concerned,
faculty passively fearful , and college presidents too preoccupied with getting through this year and the next to
worry about coping with the 1980s.
What are the practical implications of this enrollment
decline, of spiraling inflation in the economy, and of
increases in tuition and energy-related costs on Lutheran
colleges and universities? In this article the impact of
some of these issues on Lutheran higher education will
be explored.
In 1975, a study, Survival With a Purpose, was conducted
as a reassessment of the 1970 study of Lutheran colleges
and universities, Toward a Master Plan, authored by Francis G. Gamelin. This article is the latest in this series of
longitudinal studies of trends affecting Lutheran higher
education to serve as a resource for evaluation and planning. Institutions are provided an opportunity to compare and evaluate their comparable data with similar
Lutheran institutions. By this process of comparative
evaluation, it is possible to identify areas requiring
further internal study and develop alternatives through
policy analysis. Included in the article are sections of the
Survival study which was conducted while the author
served as an American Council on Education Fellow in
Academic Administration.
This reassessment of the prospects for Lutheran higher
education will center on the senior (or four year) colleges
of the American Lutheran Church (ALC), the senior colleges of the Lutheran Church in America (LCA), the
synodical senior colleges of the Lutheran Church-Missouri Synod (LCMS), and Valparaiso University, an independent university affiliated with the LCMS. Enroll-

Gary A. Greinke is currently the Director ofInstitutional and
Faculty Research at Valparaiso University. He earned his B.A.
in Government from the University in 1963 and his JD. from
the University of Nebraska in 1966. M r. Greinke participated
in the Institute for Educational Management at Harvard
University Graduate School of Business in 1973 and served as
an Amen'can Council o~ Education Fellow in Academic Administration in 1976-1977. While serving as an ACE Fellow, he
completed the Study entitled Survival With a Purpose : A
Master Plan Revisited which was endorsed by the Board of
Directors of the Lutheran Educational Conference of North
America.
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ment data were obtained from the Lutheran Council in
the United States of America (LCUSA). The ALC and
LCA institutions are primarily liberal arts colleges and
universities. The LCMS senior colleges' primary mission
is to prepare students for church vocations. Valparaiso
University is a comprehensive university, including
schools of business, engineering, nursing, and law in
addition to a liberal arts program.
Table One

Lutheran Senior Colleges and Universities in the United States
in 1978 by Supporting Church
Church

Institution

Location

American
Lutheran Church
(ALC)

Augsburg
Augustana
•California Lutheran
Capital
Concordia
Dana
Luther
Pacific Lutheran
St. Olaf
Texas Lutheran
Wartburg

Minneapolis, MN
Sioux Falls, SD
Thousand Oaks, CA
Columbus, OH
Moorhead, MN
Blair, NB
Decorah, lA
Tacoma, WA
Northfield, MN
Seguin, TX
Waverly, lA

Lutheran Church
in America
(LCA)

Augustana
Bethany
Carthage
Gettysburg
Grand View
Gustavus Adolphus
Lenoir Rhyne
Midland Lutheran
Muhlenberg
Newberry
Roanoke
Susquehanna
Thiel
Upsala
Wagner
Wittenberg

Rock Island, IL
Lindsborg, KS
Kenosha, WI
Gettysburg, PA
Des Moines, lA
St. Peter, MN
Hickory, NC
Fremont, NB
Allentown, P A
Newberry, SC
Salem, VA
Selinsgrove, PA
Greenville, P A
East Orange, NJ
Staten Island, NY
Springfield, OH

Lutheran ChurchMissouri Synod
(LCMS)

Christ College
Concordia
Concordia
Concordia
Concordia
Concordia Lutheran
Concordia
Concordia Teachers
Valparaiso

Irvine, CA
Bronxville, NY
Milwaukee, WI
Portland, OR
St. Paul, MN
Ann Arbor, Ml
River Forest, IL
Seward, NB
Valparaiso, IN

• Arbitrarily grouped with the ALC, although it has a working relationship with the LCA.

The 1970 study of Lutheran colleges and universities,
Toward a Master Plan, authored by Francis G. Gamelin,
identified major concerns confronting Lutheran higher
education. While the Gamelin study encouraged the exThe Cresset

Milwaukee (LCMS) is in the process of moving from two
year to four year status.
The data reflect essentially four major categories deserving special attention in the years ahead. These include: (1) Students, (2) Faculty, (3) Financial Trends,
and (4) Identity. Some of the data categories have been
updated to reflect changes in the trends discussed in the
1975 Study.
Most institutions have already experienced stabilizing
or declining enrollment from the benchmark set in the
early 1970s.
The data in Table 3 reveal substantial declines at some
institutions, however. Data in Table 2 reveal, however,

ploration of cooperation and consolidation among Lutheran higher education institutions, there is little apparent evidence that meaningful consolidation or cooperation has occurred.
Since the 1970 study there has been a shift in the status
of eight colleges. Concordia Senior College (LCMS) has
been converted to a seminary; California Concordia
(LCMS) has been closed; Christ College-Irvine (LCMS)
has been opened; Waterloo Lutheran (LCA) no longer is
affiliated with the LCA; Grandview (LCA), Concordia
Bronxville (LCMS), Concordia Lutheran-Ann Arbor
(LCMS), and Concordia-Portland (LCMS), moved from
two year status to four year status; while Concordia-

Table Three A Comparison of Fall1970, Fall1975, and Fall1978 Full- Time Undergraduate Enrollment in Lutheran Colleges
College/University

1970

Enrollment
1975

1,570
1,912
993
1,614
2,334
810
2,057
2,352
2,659
879
1,351

1,604
1,893
1,069
1,755
2,511
532
1,826
2,539
2,818
1,019
1,170

18,531
1,882

1978

1978 Increase
Or Decrease
Since 1975

Percent
Change

ALC
Augsburg
Augustana (Sioux Falls.)
California Lutheran
Capital
Concordia (Moorhead)
Dana
Luther
Pacific Lutheran
St. Olaf
Texas Lutheran
Wartburg

932

-88
-13
+131
-244
+110
-101
+117
+87
+89
-87

1,086

-84

-5%
-1%
+12%
-14%
+4%
-19%
+6%
+3%
+3%
-9%
-7%

18,736

18,653

-83

No change

1,249
1,902
977
1,883
1,283
838
1,421
798
1,138
1,309
1,376
1,369
2,479
2,521

2,167
680
1,279
1,952
617
2,051
1,230
671
1,474
830
1,025
1,388
1,065
1,172
1,904
2,298

2,213
728
1,116
1,945
902
2,194
1,193
699
1,521
789
1,123
1,393
1.049
1,140
1,899

+2%
+7%
-13%

2,236

+46
+48
-163
-7
+285
+143
-37
+28
+47
-41
+98
+5
-16
-32
-5
-62

22,096

21,803

22,140

+337

+2%

466

765
1,264
1,535
3,654

476
637
957
1,054
3,013

422
602
908
1,020
3,275

-54
-35
-49
-34
+262

-11%
-5%
-5%
-3%
+9%

7,684

6,137

6,227

+90

+1%

501
282
163

441

550

418
191

290
295

+109
-128
+104

+25%
-31%
+54%

1,516

1,880
1,200
1,511
2,621
431
1,943
2,626

2,907

LCA
Augustana (Rock Island)
Bethany
Carthage
Gettysburg
Grand View
Gustavus Adolphus
Lenoir Rhyne
Midland
Muhlenberg
Newberry
Roanoke
Susquehana
Thiel
Upsala
Wagner
Wittenberg

648

+46%
+7%
-3%
+4%
+3%
-5%
+10%
-2%
-3%
-3%

LCMS
Concordia (Bronxville)
Concordia (St. Paul)
Concordia (River Forest)
Concordia T.C. (Seward)
Valparaiso

NEW FOUR-YEAR
Christ
Concordia (Ann Arbor)
Concordia (Milwaukee)
Concordia (Portland)

120

SOURCE: 1970 and 1975, 1978 data from LCUSA.
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that a major overall downward trend did not occur by
1978 if one considers the impact of the new four-year institutions on the data. Eighteen senior colleges experienced losses between 1975 and 1978 and sixteen reflected
gains.
Table Two

Size of Lutheran Colleges and Universities
Number of Senior Colleges
Full-Time
Enrollment

1970•

1975

1978••

tion trends, notably to the south and southwest in recent
years. Seven states are expected to increase the number
of 18 year olds by 1985, 32 are expected to reflect little
change, and 11 states are expected to have a net loss.
Illinois, Iowa, Minnesota, New Jersey, New York, Ohio,
and Pennsylvania are predicted to incur a net loss;
California, Indiana, Kansas, Michigan, Nebraska, North
Carolina, Oregon, South Carolina, South Dakota, Texas,
Virginia, Washington, and Wisconsin will experience no
change in migration patterns. This type of forecast allows
colleges to consider the impact of declines in a more precise manner.

The Student Body in Metamorphosis
Over 3,500
3,000 - 3,499
2,500 - 2,999
2,000 - 2,499
1,500-1,999
1,000- 1,499
5,00-999
Below 500

1

1

3

2

4
7

4
5
11

3
3

9
7
1

7
2

7

9
8
5

SOURCE: Gamelin Study, 1970; Data from LCUSA, 1975, 1978.
•In the 1970 statistics Grand View (LCA) and Concordia, Bronxville
(LCMS) were two-year institutions, and Waterloo (LCA) was still
affiliated with the LCA.
••Data include three new four-year colleges previously classified as
junior colleges and one new four-year college.

All institutions appear to be headed for major shortfalls by the mid 1980s. Garland Parker, director of the
University of Cincinnati's Office for Enrollment Policy
and Educational Research, believes that "it may well be
that the downward enrollment trend long forecast for the
1980s has set in already." The Census Bureau estimates
that the number of 18 year olds in the U.S. population
will decline from 4.2 million in 1980 to 3.4 million in
1990, a decline of 19 percent in ten years. These predictions are considered to be fairly accurate because
those who will be 18 years old have already been born
and have been included in Census statistics. By 1990 the
Census Bureau predicts that there will be 3.8 million
fewer individuals in this traditional 18-25 college-aged
group than there are during 1978-79.
The Carnegie Foundation for the Advancement of
Teaching in its report, More Than Survival (1975), suggested that the enrollment in the 1980s would affect institutions in different ways. Community colleges, universities, less selective liberal arts colleges, and two-year
private schools were viewed less favorably. It is, of course,
essential for institutions to review the historical migration
(in-state, out-of-state) pattern of their student body and
the birth statistics on a state by state basis to determine
the potential impact of this decline on their enrollment.
Migration patterns have been studied in detail by the
American Council on Education. The report, Changes in
Enrollment by 1985, by the Council's Cathy Henderson
predicted that enrollment changes would affect the total
population in different ways. These differences are attributed to population shifts in the country due to migra14

Some authorities assume the predicted decline may be
offset by a significant increase in the number of women,
blacks, and other minorities attending college. Even if
one assumes that a greater percent of high school graduates or adult learners attend college, the impact of these
new learners on Lutheran institutions will not likely be
significant. Lutheran institutions located in rural, semirural, or suburban locations will find it difficult to attract
this new group of students. The map showing the location
of Lutheran senior colleges, reveals that few are geographically located in major urban areas where many of
the new learners live. These "new learners" will likely
gravitate to state institutions and metropolitan community colleges that offer collegiate programs at a substantially lower cost. The declines will likely affect denominational schools quite differently. For example, if
the primary mission of the LCMS synodical schools
remains preparing students for church vocations, the
number of LCMS college students interested in such a
program will be highly significant. Major LCMS enrollment declines might influence the expansion of general
education and non-church vocational programs in
synodical schools.
The characteristics of those attending Lutheran colleges and universities have significantly changed since
the 1970s.
Table Four

A Companson of Fall1975 and Fall1978 Lutheran College
Enrollment by Sex
Supporting
Church

1978•

1975
Men

Women

Men

Women

8,337
10,916
3,408

10,316
11,224
4,074

Senior Colleges
ALC
LCA
LCMS
SOURCE:

9,090
11,255
3,322

9,771
10,598
3,552

1975 and 1978 data from LCUSA

•Includes three new four-year LCMS colleges previously classified as
junior colleges and one new four-year LCMS college.
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Sex. In the fall, 1975, the LCA colleges enrolled 52 percent men and 48 percent women, compared with 49 percent men and 51 per cent women in 1978. The ALC senior
colleges enrolled 48 per cent men and 52 per cent women
in 1975, compared with 45 per cent and 55 per cent in
1978. In LCMS institutions, female enrollment in 1978
increased to 53 per cent from 52 per cent and male enrollment declined to 46 per cent from 48 per cent. In 1978,
eight of the 16 LCA institutions enroll more men than
women, while all but one of the LCMS institutions enroll more women.
Church Affiliation. Significant changes also emerged in
this category. In 15 of the 35 reporting colleges, Lutheran
enrollment is 50 percent or less, while eight record less
than 25 per cent. While the critical mass of Lutheran students essential for Lutheran identity has not been precisely defined, nevertheless, the impact of such a limited
Lutheran enrollment influences the Lutheran character
of an institution. Lutheran at'filiation of students has
continued to decline steadily in the LCA institutions
while the ALC and LCMS institutions shared a slight
increase. The LCMS data would reflect substantially
fewer LCMS students if the two-year colleges were included. As noted in the 1975 study, the non-Lutheran
student population has increased at the LCMS junior
colleges as the number of students enrolled in liberal arts
and general education programs has grown in recent
years.

Table Six

Lutheran Enrollment at Lutheran Senior Colleges
By Supporting Church
Church

Median
1975
1978

Range
1975

1978

ALC
LCA
LCMS

56%
30%
80%

30-64%
10-61%
57-96%

27-77%
19-61%
50-97%

SOURCE: 1975 and 1978 data from LCUSA.

Geographic Origin. The Gamelin Study categorized
Lutheran colleges as state, area, or national institutions
based on the geographic origin of students.
1. Home state institutions were defined as those drawing 75 per cent or more of their students from the
home state. In 1970 ten colleges fit this description.
Home State Institutions- 1975

Augsburg
Augustana (Rock Island)
California Lutheran
Capital
Concordia (Milwaukee)
2.

Table Five

Percent Lutherans Enrolled at Lutheran Colleges

Grand View
Midland
Texas Lutheran
Thiel
Upsala
Wagner

Area institutions were defined as those drawing
more than 75 per cent from their home state and
adjacent states together, but less than 75 per cent
from their home state alone. In 1970, 13 senior colleges were in this category.

Area Institutions- 1975

Senior Colleges
Percent

1970

1975

1978•

90 and up
75-89
50-74
25-49
Below 25
Not Known

3
5
12
8
3
1

1
3
15
6
8
1

3
4
13
7
8
1

SOURCE: Gamelin Study, 1970; 1975 and 1978 data from LCUSA
•Includes three new four-year colleges (LCMS) formerly classified as
junior colleges and one new four-year college (LCMS).

As competition for students continues to intensify, and
as supporting constituencies become more essential, the
Lutheran student factor may prove quite significant. The
ALC colleges continue to enroll between fifty and sixty
per cent Lutherans as a general rule. However, five of the
reporting ALC institutions experienced a decline in Lutheran enrollment since 1975. Of those LCA institutions
reporting current data, nine reported declines in Lutheran student population. The Strommen Research
Report, A Survey of Images and Expectations of LCA Colleges, addresses this question in a detailed manner as it
relates to the LCA institutions.
November, 1979

59%
24%
85%

Augustana (Sioux Falls)
Bethany
Carthage
Concordia (Ann Arbor)
Concordia (Bronxville)
Concordia (Moorehead)
3.

Concordia (Portland)
Concordia (St. Paul)
Gettysburg
Lenoir Rhyne
Muhlenberg
Newberry
Wartburg

National institutions were defined as those drawing
at least 25 per cent of their students beyond adjacent
areas. Six colleges were in this category in 1970. By
1975 only the following institutions remained as.
national institutions.

National Institutions- 1975

Concordia Teachers (Seward)

St. Olaf

Valparaiso

Two institutions, Dana (ALC) and Concordia (River
Forest) (LCMS) do not fit in any of the Gamelin categories by a very small margin. Both institutions are less
than a percentage point from being classified as area
institutions, yet do not qualify as home state institutions.
The shift toward attending a college in one's home
state is encouraged by the great majority of state tuition
grant programs that do not allow the student to use the
grant at institutions outside the home state. Data suggest
that it is increasingly difficult to enroll a substantial
15

number of students from out-of-state. Indeed, without
portability of state grants, it is an increasingly expensive
proposition to provide student aid monies for out-ofstate students. Thus, in the future Lutheran colleges will
likely attract increasingly large numbers of home state
students and will find it difficult to maintain a high percent of Lutheran students if the home state of the institution does not contain a substantial population of collegeage Lutherans. State tuition grants provide an excellent
example of how well-intentioned government policy may
have a substantial impact on the composition and character of a college.
Academic Ability. One way of comparing the quality of
students attending Lutheran colleges and universities is
the Scholastic Aptitude Test (SAT) scores of entering
freshmen.

Table Seven
Median SAT Score of Freshmen Attending 20 Lutheran
• Colleges
Verbal

1976

1978

Math

1976

1978

Institutions
575-599
550-574
525-549
500-524
475-499
450-474
425-449

2
6
5
1
5
1

600-624
575-599
550-574
525-549
500-524
475-499
450-474

.3
6
2
5
4

2
5
5
3
2
3

I

2
4
I

3
6
3

SOURCE: Barron's Profiles of American Colleges, 1976, 1978.

The decline in SAT scores in Lutheran colleges is
consistent with the national norm of decreasing scores
for all entering freshmen. The Lutheran declines, however, exceeded the declines in the national average recorded for the same period at ten Lutheran colleges for
the verbal scores and 12 colleges for the math scores.

Table Eight
National Average SAT Scores- 1970-1978
Year

Verbal

Math

1970
1971
1972
1973
1974
1975
1976
1977
1978

460
455
453
445
444
434
431
429
429

488
488
484
481
480
472
472
470
468

accounted for by "compositional" change in the student
population taking the SATs. It was at this time that the
country decided "to reduce the high school drop-out rate
and to see to it that a larger percentage of young people
had the opportunity to go on to college." By expanding
admissions, almost 50 per cent of all high school graduates
were going to college by 1970 compared to 25 percent in
the 1950s.

It will be increasingly difflcu/t, with the
declining student pool, to continue to obtain
students with the same aptitudes as in the past.
Lutheran colleges should maintain existing
admissions standards, even if it means cutting
enrollment, and new funds must be found to
attract quality students to Lutheran colleges.
The Wirtz Panel noted that after 1970 only about 20 to
30 percent of the decline appears to be affected by the
types of students taking the tests. "Despite a dearth of
direct data there can be little doubt" that the SAT test
scores were influenced by "diminished seriousness of
purpose and attention to mastery of skills and knowledge." While the two-year drop in Lutheran SAT scores
appears substantial, nevertheless, the Barron's ratings of
the competitiveness of admissions at Lutheran colleges
have only slightly shifted since 1975.
It will be increasingly. difficult, with the declining
student pool, to continue to obtain students with the
same aptitudes as in the past. Colleges may be tempted to
lower admissions standards to maintain current enrollment levels as the student pool diminishes. Prestigious
institutions, such as those classified as "most competitive"
or "highly competitive" by Barron's will continue to
receive their share of students. Community colleges,
likewise, should not encounter serious difficulties in the
years ahead as their enrollments include many students
in the 24-years-plus category. Students who require little
or no financial aid and who demonstrate high verbal aptitude will become increasingly difficult to enroll because
more colleges are competing for this very small pool of
students. An excellent discussion of such pressures is
contained in the Carnegie Foundation in the Advancement of Teaching publication, More Than Survival: Prospects for Higher Education in a Period of Uncertainty.

Table Nine
Competitiveness of Admtssions at Lutheran Colleges
Rating

Number of Colleges
1970

1978

1975

SOURCE: National Report on College Bound Seniors, 1978 (ATP).

In August-of 1977 a 21-member panel headed by former
Labor Secretary Willard Wirtz announced its findings
regarding the fourteen-year decline in College Board
test scores. They concluded that from 1963 to 1970 "between two-thirds and three-fourths" of that decline was
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Very Competitive+
Very Competitive
Competitive+
Competitive
Less Competitive

3
3
5
17

I

I

3
6
19
2

2
8
20
2

SOURCE: Barron's Profiles of American Colleges, 1976, 1978.
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Though the enrollment pattern since 1975 has not been
that unusual, nevertheless, student characteristics such
as religious affiliation and academic ability reflect
changes deserving further study and analysis.
The greatest asset and force in shaping the character of
an institution continues to be its t'aculty. The purpose,
goals, and mission of an institution are heavily dependent
on the t'aculty for their t'ormulation, implementation,
and integration. The curricula, the calendar, and the
classroom learning environment are mere tools for a
creative faculty.
It is essential for an institution to have a distinctive
character. With increasing competition, the ability of an
institution to identify and convey its unique qualities to
its constituents will become more important. This uniqueness is nurtured primarily through the faculty. Faculty
might wisely use this predicted period of contraction as
an opportunity to review and evaluate academic programs developed during the rapid growth period of the
1960s. With the limited resources available for tuition
dependent institutions, wise use ot' available funds is essential to maintain high quality, competitive progTams.

In Full Possession of Our Faculties
While total full-time student enrollment in the ALC,
LCA, and LCMS colleges increased by 344 during this
three-year span, full-time faculty increased by 61, while
part-time faculty increased by 106.
Table Ten

Full-Time and Part-Tt"me Faculty
1975

Full-Time
Part-Time
Range

3,136

1,060
37-217

3,197
1,166
12-264

3,312
1,214

SOURCE: 1975, 1978 data from LCUSA.
•same institutions included in 1975 data.
••Includes three new institutions (LCMS) previously classified as twoyear junior colleges and one new four-year institution (LCMS).

Part-time Faculty. Reliance upon part-time faculty has
increased for some institutions. One senior LCMS institution, for example, presently employs more parttime faculty than full-time faculty. Usually part-time
t'aculty members are not required to possess the credential expected of full-time faculty. Part-time personnel
are usually not subject to the same teaching and evaluation standards required of full-time faculty. Even though
it may be less expensive to employ part-time faculty,
nevertheless, this may be a costly practice because of its
impact on the educational process.
Credentials. A major improvement in faculty credentials
has been made by Lutheran colleges in the past five
years. Lutheran colleges in 1975 employed 56 percent
November, 1979

faculty members with doctorates compared with 37 percent in 1970. Nineteen senior colleges reported half or
more faculty holding doctorates in 1975 compared with
only three in 1970.
Rank. The American Association of University Professors
Bulletin cited the following distribution of faculty by
rank:
Table Eleven

Lutheran Faculty Rank Distn"bution
Rank

1969-70

1975-76

1977-78

Full Professor
Associate Professor
Assistant Professor
Instructor

20%
24%
36%
20%

31%
20%
40%
9%

25%
30%
34%
11%

SOURCE: AAUP Summer Reports, 1970, 1976, 1978.

With over 55 percent at the associate and full professor
rank, Lutheran colleges and universities will invariably
face higher salary costs and limited opportunities torecruit younger talented faculty. In 1977-78 the national
average for faculty in the professor and associate professor rank for church-related category 11-B was 49.5
and 55.3 for 11-A, according to AAUP data.
Thus, the exposure to new ideas being generated at
graduate schools will diminish with limited recruitment
of new Ph.D.s. Promotion to the upper ranks may be
more difficult to achieve. With a decreasing number of
available tenure positions, institutions may establish
more non-tenure track positions, adjunct and visiting
professorships, or serial term contracts. This static development makes it imperative for colleges to establish
meaningful programs for professional and faculty development. Activities might include sabbaticals, re-training programs, private sector exchanges, vocational counseling, teaching exchanges with other institutions, and
programs for experimental teaching projects. Tenured
professors with limited mobility will need creative programs to foster renewal in the teaching-learning process. During the decade ahead, colleges will need to provide those experiences that previously were encouraged
through faculty mobility in the academy.
Lutheran Background. There are 2,172 faculty members
at 25 colleges and universities that supply data to LCUSA
on full-time faculty church membership. Of these, 1,130
or 52 percent are Lutheran. Over 77 percent of the LCMS
faculty members are Lutheran, 56 percent of the six reporting ALC institutions, and 37 percent of the thirteen
LCA institutions. As in 1970 and 1975, these percentages
parallel student religious affiliation and appear consistent with the intended role and mission of the respective
insitutions. In the Concordia four-year institutions where
the parent LCMS church body maintains control over
personnel and programs and also provides generous
financial subsidy, the LCMS affiliation remains substantial.
The 1970 Gamelin Study suggested that it would be
useful to test the hypothesis that there are no differences
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in the attitudes and understandings acquired by students
in college employing various percentages of Lutheran
faculty and enrolling various percentages of Lutheran
students. The Strommen Report (LCA) in A Survey of
Images and Expectations of LCA Colleges compares and
notes the dift'erences in attitudes expressed by Lutheran
and non-Lutheran faculty and alumni in key issues.
Institutions are able to explore these differences through
instruments such as the Strommen Goals Inventory or
the Institutional Goals Inventory (Educational Testing
Service).
With over half of their faculties at associate
or full professor rank, Lutheran colleges will
face higher salary costs and fewer opportunities
to recruit younger talented faculty. Exposure
to new ideas from the graduate schools will
be diminished and promotion to the upper
ranks will be more difflcult to achieve.
Such stasis makes it imperative for Lutheran
colleges to establish programs to renew
tenured faculty with limited mobility.

Tenure. By 1977 the tenure percent of ALC and LCA
colleges increased while the LCMS senior colleges decreased. The decrease of the LCMS institutions is attributed to the addition of four new reporting institutions.
Table Twelve

Tenure of Full-Time Faculty 1975-76-1977-78
Median
1975
1977
LCA
ALC
LCMS

60%
61%
62%

Range
1975
1977
46-74
38-74
43-63

68%
63%
52%

47-78
42-89
31-72

Table Thirteen

Average Compensation at Lutheran Senior Colleges
1969-70
29 Colleges and
Universities

Sl9,000- Sl9,999
Sl8,000- Sl8,999
Sl7,000- $17,999
$16,000- $16,999
Sl5,000 · $15,999
$14,000- Sl4,999
Sl3,000- Sl3,999
$12,000.$12 ,999
SII ,OOO · Sll ,999
SIO,OOO- S10,999
s 9,000. $ 9,999

1975-76
27 Colleges and
Universities

I

4
2
8
5

3
2

2

I
I

5
14
6

2

SOURCE: Gamelin Study, 1970; AAUP Report on Economic Status of
the Profession, 1975-76.

The AAUP date of Table 14 reflect an obvious disparity in the salary standards of the major church denominations. LCMS faculty compensation continues to
receive low AAUP ratings in 1977-78.
Since the assistant professor rank was the largest (40
percent) in 1975-76 and (39 percent) in 1977-78, this rank
may be most helpful in making inter-institutional comparisons. The same basic salary pattern also emerges at
the associate and professor ranks. According to AAUP,
in 1977-78 the weighted average compensation for assistant professors classified 11-A was $16,190 at churchrelated colleges and $14,900 at institutions classified 11-B
(church-related). At least 50 percent ofthe ALC and LCA
institutions ranked at the average level or above while
only. one LCMS institution equalled this level.
Table Fifteen

Consumer Price Index Increase

SOURCE : AAUP Summer Report 1876; AAUP BuUetin, September
1978.

Compensation. Average compensation comparisons of
Lutheran senior colleges and universities seem to reflect
a substantial improvement since 1970. It is equally important to note, however, that the consumer price index
during this same period substantially increased and
neutralized some of the gain.

. .. 5.1%
... 3.8%
. .... 4.8%
. . . 7.5%

1969-70 to
1970-7 1 to
1971 -72 to
1972-73 to

1970-71. . . . . .
1971-72
1972-73 .... . . . ... . . .. .. .
1973-74 ................ .

1973-74 to
1974-7Sto
1975-76 to
1976-77to

1974-75 ... ... . . .. ... . . . . ....... 11.1%
1975-76. ..
. ... 7.1%
1976-77
... . . . .. 5.8%
1977-78 .. . . . .
. .. 7.1%

SOURCE: AAUP Summer Report, 1975, 1976, 1978.

Table Fourteen

AA UP Grades of Average Compensation at 27 Lutheran Senior Colleges by Rank 1977-1978

(High)

(Low)

1
2
3
4
5

Instructor

ALC

LCA

LCMS

ALC

LCA

LCMS

ALC

LCA

LCMS

ALC

LCA

LCMS

1
4
4
2
0

5
5
3
3
0

0
0
0
4
2

1
4
5
0
I

4
5
4
3
0

0
0
I
4
2

2
5
I
3
0

4
5
4
3
0

0
I
0
4
2

I
3
0
2
0

2
3
5
3
0

0
0
0
I
3

5

3

3

Not enough in group to report
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Assistant
Professor

Associate
Professor

Professor
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Table Sixteen
Average Compensation of Assistant Professors at 32 Lutheran Senior Colleges

518,000- 518,999
517,000-517,999
516,000-516,999
515,000- 515,999
514,000- 514,999
513,000- 513,999
512,000- 512,999
511 ,000-511,999
510,000 - 510,999

ALC
1975-76

1977-78

1
3
6

1
5
4
1

1

LCA
1975-76

1
1

7
5
2

1977-78

LCMS
•1975-76

1977-78

2

1
4
1

1
4

3
6
2

1

SOURCE : Institutional Data Survey, 1975 ; AAUP, September, 1978. •Excludes three junior coUeges (LCMS) now classified as four-year institutions.

Retirement. After July 1, 1982, colleges and universities are prohibited from making retirement mandatory
for tenured faculty below the age of 70. This condition is
likely to have uneven effects in institutions, depending
on the age-mix of the faculty. During this three-year
period, institutions should intensively study the impact
of this decision on their institution and develop attractive retirement alternatives to those 65 and over. This
new policy, coupled with the enrollment projection of
the 1980s, presents a rather bleak picture for hiring new
faculty unless some reasonable alternatives are developed.

The Higher Finance of Higher Education
Student Costs. One of the most pressing concerns on the
part of a student and his or her family is the ability to
afford a college education. Lutheran colleges are equally
concerned about rising costs and the need to obtain additional financial aid for the student from the middleincome family. Costs have continued to escalate since the
early 1970s as institutions have been pressed to meet
rising costs. Tuition and fees now equal and sometimes
exceed the amount formerly charged for tuition, fees,
room, and board.
The Fourth Annual Report on Financial and Educational
Trends in the Independent Sector of American Higher Education, co-authored by W. John Minter and Howard R.
Bowen, noted that student aid, particularly from federal
student assistance funds, has helped considerably to provide financial access for students at private colleges. This
premier study of independent institutions represents a
universe of 1,157 institutions with more than 90 percent
of the enrollment in the independent sector included.
Indeed, 49 percent of students at independent colleges
receive aid, with an average aid package of $1,894 or 42
percent of the average student budget. In 1976-77 the
amount of student assistance funds from unrestricted
current operating funds was reduced by three percent
due to federal student aid, which increased four percent.
During 1976-77, according to the Bowen and Minter
report, 40 percent of student assistance funds for indepenNovember, 1979

dent institutions came from federal sources, 40 percent
from institutional sources and 20 percent from state
sources. As tuition costs increase to meet rising intlationary costs, institutions will have to increase the student
assistance funds to offset the tuition gap between public
and independent institutions.
Fiscal Flexibility. One of the pitfalls an institution can
avoid demands considerable advanced planning. The
pitfall is the lack of fiscal flexibility to cope with essential
program and personnel adjustments associated with fluctuating enrollments. In the 1976-77 Bowen and Minter
Report it was suggested that independent institutions are
managing to hold their own, maintaining or improving
their quality by "using up capital ... in the form of
drawing down reserves or of using for current operations
gifts which should have gone for endowments." To pro. vide for future flexibility it is essential to discover and
address those particular academic objectives the institution can fulfill in a unique manner. Institutional resources
should strongly support these objectives. The decade
ahead demands identification of critical programs as
resources diminish. Colleges will not be able to support
new programs without terminating existing programs.
By planning and anticipating decisions, it is possible for
colleges not only to be prepared, but also to benefit from
austere times by reassessing existing programs which
were developed in the booming growth years. If a pool of
resources can be developed by setting aside funds from
reasonable budget cutbacks, wherever feasible, institutions will be equipped to make the necessary program
adjustments to maintain quality and growth in austere
times. If this does not occur now, the call for across-theboard cuts will develop as enrollments decrease. This
approach damages all programs and makes it difficult,
if not impossible, to adequately support those programs
essential to an institution's existence. This assessment
task will have to be collectively addressed within each
college by faculty, students, and administrators.
Tuition Dependence. The heavy reliance on tuition as
the major source of income, coupled with the demographic predictions, places pressure on institutions to
maintain current enrollment patterns unless some con19

tingency planning has taken place. One alternate arrangement is for a college to reduce its program and personnel
as the student pool traditionally entering the college
diminishes. A second alternative calls for the development of budgetary flexibility through a program of voluntary reserves established at the present time to allow
colleges to maintain some flexibility in decision-making
during enrollment declines. Such flexibility is also
developed through the prudent monitoring of every
personnel decision provided the college, such as retirements, vacancies, etc. Contingency planning on this issue
will provide a college some reasonable alternatives in
the future in spite of any enrollment declines.
Table Seventeen

Percentage Distn"bution of Operating Income
24 Senior Colleges
Source

1969-70

1975-76

Tuition and Fees
Endowment
Auxiliary Services
Church
Gifts
Government : Federal
State
Local
Student Aid
Other

54
I
27
3

56
2

6

_!}

24

2
8
4

2

3

SOURCE: Gamelin Study, 1970; Institutional Data Survey, 1975.

•

Government Dependence. As colleges have become more
reliant on the federal and state government for supplying
student aid funds, institutional autonomy continues to
be threatened. Government regulations already entangle
institutions by demanding extensive record keeping and
conformity with uniform policies in diverse institutions.
Since 1970 the following governmental acts have been
enacted:
l.

2.
3.
4.
5.
6.

The Occupational Safety and Health Act of 1970;
Higher Education Amendments of 1972 and 1976;
Equal Pay Act of 1973;
Rehabilitation Act of 1973;
Family Education Rights and Privacy Act of 1974;
Employment Retirement Income Security Act of
1974.

Colleges and universities need to anticipate increased
costs to conform with governmental policies. Organizations such as the National Association of Independent
Colleges and Universities have been formed in recent
years to voice the needs and concerns of independent
higher education. These organizations have taken a
constructive, pro-active role on governmental policies
affecting the welfare of higher education. Through these
organizations, colleges should continue to urge support
for increased student aid funding to offset inflationary
trends in the economy as well as protecting the concerns
unique to independent higher education.
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College Integrity in Lutheran Identity
The Lutheran constituency is a valuable resource that
has been served in different degrees by Lutheran colleges
and universities. For some, the college's relationship to
the church may only be historical. The key question,
then, for some institutions is whether their reason for
existence hinges on the church-related character of the
institution or whether such character has reached the
point that church identification is superfluous and extraneous to its existence.
Two different models exist for institutions decreasing
or abandoning their church-related character and denominational ties. In some cases, formerly church-related
institutions have become great private colleges and universities. The second model is less attractive. This is
the model of becoming an indistinguishable, colorless
college that loses its reason for existence and declines
precipitously in enrollment. Failure to hire the most
capable faculty and administrators who are deeply committed to the distinctive nature of the church college or
university will, be default, transform the nature of the
institution.
Forty-nine men and women from twenty-seven colleges
and universities of fourteen different denominations met
in November, 1976, in Kansas City for an Association of
American Colleges Dialogue on Achieving the Missions
of Church-Related Institutions of Liberal Learning. Most
of the participants agreed that numbers of students and
faculty belonging to a denomination are important to
maintain the character of the institution. Some suggested
that 50 per cent was the crucial point at which denominational commitment was threatened. The majority concurred, however, that the "attitude or sympathy toward
the mission of the college was more important than strict
accounting of formal affiliation."
The key question for some colleges is whether
their reason for being hinges on their church
relationship or whether it is superfluous.
Failure to appoint the most capable faculty
and administrators who are deeply committed
to the church-related college will, by default,
transform the nature of the institution.
A college's Lutheran character is a precious
jewel difficult to regain once it is lost.

Dialogue participants also agreed that "church-related
colleges and universities best serve themselves and their
constituency when they proclaim their religious affiliation openly and proudly. Institutions need not apologize
for required courses in theology or specific standards in
student life. Higher education institutions at all levels
recognize increasingly the need for student-oriented and
value-centered education. Church-related colleges have
a special ability to provide such an education." Values
and standards within the institution should remain consistent with the best Lutheran scholarship tradition and
nurtured through symposia, seminars, speakers, and forums on this subject.
The Cresset

An excellent summary statement concerning what
church-related colleges should be about in order to be
distinctive was developed at a 1975 ALC workshop concerning the future of colleges:
While we recognize that we can make no guarantee for individual
student outcomes, nevertheless we believe that each college should
not only excel in academic excellence; it should also set forth a combination of goals for its students distinctive from other educational
institutions. Each college should strive to graduate students who
have grown in the following ways during their careers at the
college: (I) moral sensitivity; (2) theological literacy; (3) interest
in and ability for assuming responsible roles in relation to serving
fellow human beings individually and in the social structures within
which people live and work; (4) together with acquisition of knowledge, ability to think critically; to solve problems, to be aesthetically
aware; (5) emotional maturity and self-awareness; (6) (a) Christian
understanding of vocation; (b) each college should seek to build
more specifically into its curriculum. both as a part of and alongside
of the established disciplines, questions of the Christian tradition ,
addressing such concepts as justice, love, interdependence, celebration, gratitude, and stewardship; (c) each college should seek to
foster a special set of qualitative relationships in order to build
and/ or maintain a community in which people care about each
other and about the well-being of others in God's world.

The diversity of programs offered by Lutheran institutions provides promise for meeting a variety of needs of
our constituency. The basic Lutheran character of an
institution is a precious jewel that is difficult, if not impossible, to regain once it is lost.

Recommendations for the Eighties
Toward the Dawn of a New Era
Recommendations to help preserve institutional integrity in the 1980 s include the following:
Students.
1. Colleges should maintain existing admission standards even if it means decreasing enrollment.
Academic reputation and mission should not be
sacrificed for numbers of students. Limited enrollments consistent with institutional mission will
allow an institution to maintain a distinctive purpose and identity.
2. Additional institutional funds must be established
to allow Lutheran colleges to attract a quality
student. Such funds will allow colleges to be more
competitive in obtaining quality out-of-state students.
3. Lutheran colleges interested in maintaining an
authentic Lutheran identity should activate special
recruitment efforts and develop additional student
aid funds to obtain quality Lutheran students.
4. Efficient and effective admission and financial aid
offices are essential to compete successfully in an
era of declining enrollments.
Faculty
1. Colleges should attempt to hire only the most
capable, qualified faculty and deans who are comNovember, 1979

mitted to the distinctive tole of a church-related
institution and cherish common goals if they do
not share mutual religious or ethnic bonds.
2. Special programs should be developed by colleges
to provide faculty with professional development
opportunities including sabbaticials, re-training
programs, private sector exchanges, vocational
counseling, teaching exchanges, and other similar
programs to encourage excellence and renewal in
teaching.
3. Orientation and in-service programs should be
developed for part-time faculty. Part-time faculty
should be included in college opportunities for
developing and evaluating teaching skills. Salary
schedules for part-time faculty should be increased
commensurate with the increased professional expectations.
4. Colleges should establish reasonably attractive
retirement alternatives to encourage age 65 retirement before the January 1982 compliance deadline.
Financial Trends.
1. Financial reserves should voluntarily be established by all college units to provide fiscal flexibility in decision-making during enrollment fluctuations.
2. Institutional five year plans based on a sound datebase will be an asset in coping with the changing
economic and enrollment conditions of the 1980s.
3. Colleges should establish formative academic program reviews and provide full support to those
programs of distinction.
4. Colleges should take the initiative in seeking increased governmental student aid funds to combat
inflationary trends in the economy.
Identity.
1. Recruitment of students, faculty, and administrators actively committed to the distinctive nature
of the church college or university will aid in
preserving the church-related identity.
2. The best Lutheran scholarship tradition should be
nurtured through symposia, speakers, seminars,
~ forums, and conferences on problems within the
context of Christian truth.

These recommendations are some of the suggested
ways that an institution can prepare for the years ahead.
Sound leadership requires astute and capable planning
now. Each institution and system should establish studies
appropriate to its needs and should work to disseminate
the data to help create an institutional awareness and
strategy for coping with these problems. Tough decisions
will have to be made. However, with quality leadership,
prepared institutions will face the Dawn of a New Era
successfully and be closer to their purpose and mission as
a result of the struggle.

Cl
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lN.

Sadao Watanabe, Christmas, 1964
Stencil print, 21 x 18".

2N.

Charles Burchfield, North Woods Mood.
1956. Watercolor, 32 x SO".

Eight Notecards
Richard H. W. Brauer
To extend the educational outreach of the art museum program at
Valparaiso University, Professors
Jack Hiller and Richard Brauer
photographed twelve works from
the University Art Collections. Four
photographs were then reproduced
in full-color as postcards and eight in
full-color as notecards.

Four Postcards

3P.

22

lP. Siegfried Reinhardt, Design for a
Crown, 1959. Oil and wax on board.

Arthur Geisart, Ark Interiors III, 1975.
Etching and watercolor on paper. 30 x 40".

2P. Junius R. Sloan, Landscape (Spencer
Farm, Geneva, Ohio), 1865. Oil on canvas.

4P. Joseph Raffael (American, born 1933), Ch \", 1977.
Oil on canvas, 98 x 147" . Sloan Fund Purchase, 1979.
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4N. Junius R. Sloan, The Knitting Lesson,
1886. Oil on Canvas, 18 x 15".
3N. Eastman Johnson (American 1824-1906), Farm by the Sea, Nantucket, 1886.
Oil on board, 151,1 x 231,1". Sloan Fund Purchase, 1971.

SN.

Charles Burchfield (American 1893-1967),Ju/y 193643. Watercolor
on paper, 32 x SO". Gift of the artist, 1954.

Packet Order Form

6N.

Charles Burchfield, Luminous Tree,
1917. Watercolor, 19 x 13".

I-------------------,
1

Now A vailablel 1

Please send the following order blank,' to Professor Richard Brauer, J
Director, University Art Collections, VaJparaiso University, Valparaiso, I
Indiana 46383.

1 Packet A: Postcards and Notecards,
Valparaiso University Art Collections
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Henry P. Hamann

The Bible and the Deviation of Fundamentalism
Part One of Three Parts/

/The Bible Between Fundamentalism and Philosophy
Almost every writer who has to speak of Fundamentalism complains about the inadequacy of the term and
the difficulty involved in defining it. One example can
be representative of many. J. I. Packer in his work
"Fundamental£sm" and the Word of God, complains that the
"word combines the vaguest conceptual meaning with
the strongest emotional flavour"; that it "has long been a
term of ecclesiastical abuse, a theological swear-word";
and that as "its derogatory flavour grows stronger, it is
used more and more widely and loosely as a general term
of abuse, till it has lost all value as a meaningful description of anything."
It is of some moment, granted the general lack of precision which marks the use of the term "Fundamentalism," that I characterize much more closely what I myself understand by Fundamentalism as far as the Sacred
Scriptures are concerned. I have no doubt at all that very
many people in the world would characterize my position, too, as "fundamentalistic," and that judgment would,
in turn, disqualify me from delivering any lectures on
the topic announced to you. So this lecture will take the
following course. A series of eight broad features, followed by a number of characteristic fundamentalistic
positions in detail, will-such is my hope-present you
with a sharp profile of Fundamentalism vis-a-vis the
Scriptures. The rest of the lecture will endeavor to show
the inadequacy of the view of Scripture on the basis of the
Christian faith and the heart of the Scripture itself.
The first of the eight broad features just referred to
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may be formulated as follows: Scripture is the first principle of the Christian faith; whatever is true in the Christian faith, is true only because the Scripture declares it to
be so. A sentence from Norman F. Furniss (The Fundamentalist Controversy, 1918-1931) describes this position by
means of the following enlightening comparison: "To
the Fundamentalists, religious beliefs formed a pyramid,
each tenet resting on the one below, with the infallible
Bible as the broad foundation." It is part of this way of
thinking when Fundamentalists make a doctrine of every
statement or every fact, however inconsequential, that
appears in the Scriptures. The Bible does, in fact, with a
view like this become a law book with a whole host of
definitive and authoritative sentences and paragraphs,
none really and in principle more important than the
next, except as we may happen to judge from time to
time.
The second of our delineating features is that of inerrancy. Since the word, too, is used in a number of
different ways despite its pretty obvious formation, I am
defining it for my purposes as that inerrancy which is
deduced from a human picture of the perfection of God.
The argument is that, since the Scriptures are inspired
by God and since God knows everything and cannot
possibly be mistaken, therefore the Scriptures must be
inerrant. From the perfection of God to this particular
perfection, absolute accuracy and truthfulness in matters
of fact, there is a direct line of argument. Thus in the
well··known work on inerrancy by Theodore Engelder,
Scripture Cannot be Broken, we find the following: "He
who says that Scripture has erred and can err is saying
that God has erred and can err."
It is but a logical extension of the characteristic just
examined when fundamentalists not only are concerned
to rebut every imputation of error in the Scriptures but
when they insist also that this is a necessary corollary of
the teaching of inerrancy. So books are writen with the
deliberate intention of refuting the charges that the Bible
contains errors, with the purpose of bolstering up the
faith of troubled Christians. My own late and deeply
loved mentor in graduate school at Concordia Seminary,
St. Louis, Dr. William Arndt, wrote two such books,
copies of which appeared in the libraries of most pastors
in the Missouri Synod and the old Evangelical Lutheran
Church of Australia: Does the Bible Contradict Itself? and
Bible Difficulties. Archaeological discoveries are carefully
combed for evidence supporting the historical notices of
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the Biblical writers. The position taken on inerrancy;
God cannot lie, therefore his book cannot lie; God cannot
make a mistake, therefore his book cannot make a mistake, demands this laborious activity. Especially when
the position is linked with a fourth characteristic.
This characteristic I shall describe as an exaggerated, a
highly exaggerated, judgment as to the consequences of
error in the Scripture. A great number of witnesses could
be assembled here agreeing with the statement I heard
very often when I was a theological student in Adelaide:
"If there is one error in the Bible, then we can be sure of
nothing in it." This approaches, but of course is not the
same as the Latin tag: Fa/sus in uno, fa/sus in omnibus: In
error at one point, in error at all points! I am not now
engaging in criticism of individual arguments, but I
should like to point out in this connection that we treat
no other book like this. A proven mistake in a scholarly
work does not at all make us distrustful of the rest of it.
Only if some work shows signs of error, mistake, and untruth in case after case, do we finally conclude that the
work is of no real use. We don't have to become doubtful
of the central thesis of a book because of some inconsequential error way out on the periphery. The Fundamentalist cast of mind makes their own position unnecessarily
difficult for them.
Fundamentalists insist upon a doctrine of a sixday creation, in spite of the fact that the church
catholic, including the Lutheran Confessions,
has not made a confession on this point.

A fifth characteristic of Fundamentalism and the use of
the Bible is a certain hesitancy to adopt or even, on
occasion, to consider figurative interpretations; or, to
put it positively, there is in Fundamentalism a literalistic
bent. One can see the reason for this. One of the oldest
dodges in religious apologetics is the recourse to the
symbolical and the figurative. Where statements cause
the thinking inquirer offense in venerated books, as, for
example, the only too anthropomorphic descriptions of
gods and goddesses in Homer's Iliad and Odyssey, then
apologists are quick to counter: "That's only the apparent
meaning. You don't see the deeper underlying meaning
of the writer." So difficulties are wafted away in symbolism and allegory. Fundamentalists as I am describing
them will not permit you to look on Genesis 1-3 as in any
way Iigurative. Similarly, some would refuse even to
examine the case for a fictitious, parabolic book of Jonah
because of the reference to the book by Jesus in Matt.
12:39b-4l. Similarly, the narrative in the book of Job, if
not the lengthy dialogues, would be insisted on as historical because of the casual reference to Job by James in
his letter, 5:11. That we might have in these instances
allusions to well-known works of literature like those
which we frequently find in our reading and which we
often make ourselves-this is regularly disallowed.
A sixth feature of a fundamentalistic approach to the
Bible I experienced recently in a review of a slight
volume of mine on New Testament Criticism. I was
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faulted by the reviewer for confining myself to purely
rational and historical argumentation in my discussions
of the various forms of criticism met with in NT scholars.
I did this for two reasons chiei1y: that in discussion with
men and women who do not accept your faith presuppositions you have to argue, if you argue at all, without them; and that, in any case, presuppositions of faith
are invalid when discussing the actual form of the New
Testament and the history behind it. As an historical
collection of writings, it has to be treated wholly from an
historical point of view. One can't determine whether a
certain sentence is part of the original text of a writer, say
the word of Jesus on the cross, "Father, forgive them ; for
they know what they do!" by reference to faith, feeling,
intuition, or any other non-rational factor like that, but
only by the principles of textual criticism, both internal
and external. The Fundamentalist, in other words, is so
concerned about the divine side of the Scripture, that he
does not really take the human side seriously. The Bible
is not only different from other books by virtue of its
inspiration, but its inspiration somehow removes it from
history as well.
Characteristic No. 7. There must be a direct and a
matching correspondence between OT prophecy and
NT fulfillment. This means not only that OT prophecies
are direct, but also that NT quotations of OT passages
must be in basic verbal agreement. The demand for basic
verbal agreement in OT prophecies and their quotation
in the NT may be well illustrated from a comparison
between the RSV arid An American Translation (Beck's
Bible). Take Heb. 1:7. Beck has: "He makes his angels
winds and his servants fiery Hames" (that is what the
Greek of He b. 1:7 actually says). Now the passage quoted
there is Ps. 104:4, which Beck translates as follows: "You
make Your angels winds and Your servants flames of
fire ." In doing this he preserves a perfect match between
fulfillment and prophecy. The RSV translations of the
two passages now are as follows. He b. 1:7: "Who makes
his angels winds and his servants flames of fire." (This is
like Beck.) Psalm 104:4 however runs: "Who makest the
winds thy messengers, fire and 'Harne thy ministers."
This is what the OT says, and this is what makes sense as
well. I am going to return to this particular matter, the
relation between prophecy and fulfillment in a moment
in a slightly different connection.
The final characteristic I should like to mention has
reference to a certain attitude or cast of mind which
seems to be true of many Fundamentalists. It certainly is
not true of all, and I want that to be quite clearly understood by you. A certain anti-intellectualism shows up
quite regularly. Packer complains about this in his book
and says: "American Fundamentalism did not in every
respect adorn its doctrine. We honour the original Fundamentalists for their zeal to defend and spread their
evangelical faith, but at a generation's distance from
them we can see serious limitations in the witness which
they made. They were, by and large, outclassed by their
opponents in learning and ability ... . Partly in self25

defense, the movement developed pronounced antiintellectual bias; it grew distrustful of scholarship,
sceptical as to the value of reasoning in matters of
religion and truc.u lent in its attitude towards the argument of its opponents. Something less than intellectual
integrity appeared in its readiness to support good cause
with a bad argument. Its apologetics were makeshift,
piecemeal and often unprincipled and unsound ."
I should like to complete my description of Fundamentalism by a more detailed presentation of a number
of what may be called classical cases. The first concerns
Genesis 1 and the day of creation. The Lutheran Church
of Australia in 1972 adopted a Doctrinal Statement on
Genesis 1-3 which included the following assertion:
In keeping with the statement made earlier it is not the
intention of this section (" Literary-Historical Aspects
and Sources") to assert dogmatically what interpretation of these difficult chapters or what approach to
an interpretation is alone possible within the Church.
And the Theses of Agreement in Section 1 show how
differences of interpretation must be distinguished
from church divisive differences over doctrine.
A footnote makes a specific references: "The proper
understanding of the seven days of Genesis 1, which has
been much discussed over the years, is involved here."
The Fundamentalism I am describing will not accept
such a refusal to come down in favor of a particular
interpretation. It is rather asserted that the words of the
chapters are clear, that they must be taken in their native
sense, that there is nothing of a figurative way of speaking
indicated by the text, that there is therefore a doctrine of
the Six-day Creation, in spite of the fact that the Church
in toto throughout the centuries, and the Lutheran Confessions as well, has not made any confessional statement
on this point. The argument always is: literal understanding of a text unless clear indication of figurative
intent is to be found; refusal to accept the literal interpretation is a sign of unbelief or incipient unbelief,
rebellion against the Word of God; and sometimes: " If
you can treat these words as non-literal in intent, why not
do the same with the descriptions of the crucifixion,
death, and resurrection of Jesus Christ?"
My seconq example is the translation of one word in Is.
7:14, a Hebrew word, ha almah. The basic facts of this
problem are too well-known to be rehearsed here. I am
concerned here only with the thought that to translate
this word by the English "virgin," which in many quarters
is looked on as a sign of orthodoxy, is not demanded by a
proper view of prophecy and fulfillment. The two Testaments are not the same, and prophecy is not fulfillment.
The fulfillment adds a precision which the prophecy
merely makes possible. Until the actual coming of Jesus
Christ and the completion of his work with the sending of
the Holy Spirit and return to his Father, no one knew
just how the OT prophecies of God's action in the future
to save his people and all men would be fulfilled. No one,
taking the whole of the OT in his purview, could have
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forecast the incarnation, passion, and resurrection of
Jesus Christ. But the prophecy was such that this way of
fulfillment was possible. Once the fulfillment was there,
then the intention of the OT prophecy in the mind of
God became clear, and there is no other way in which the
Christian believer can understand the intent of the prophecy. But the stage of prophecy is one thing, the stage of
fulfillment another. "Young woman" as the translation
for almah is proper for the prophetic stage; it leaves the
possibility open that Immanuel's mother will be a virgin.
"Virgin" must be the translation of parthenos in the time
of fulfillment, anticipated though it was already in the
LXX of Is. 7:14.
No one, taking the whole Old Testament in his
purview, could have forecast the incarnation,
passion, and resurrection of Jes.u s Christ. But
this way of fulfilling the prophecy was possible.

The really important criticism of the Fundamentalistic
attitude to the Bible is that it upsets the proper relation
between Jesus Christ and the Spirit, or between the socalled material principle of the Reformation, that we are
justified and saved by grace alone, without the deeds of
the Law, for Christ's sake through faith, and the formal
principle that "the prophetic and apostolic writings of
the Old and New Testaments are the only rule and norm
according to which all doctrines and teachers alike must
be appraised and judged." We confess in the Nicene
Creed of the Holy Spirit: "the lord and giver of life, who
proceeds from the Father and the Son ... who spoke by
the prophets." Fundamentalism reverses this relation of
Son and Spirit, and its view of the Bible as that book
which the Spirit inspired makes the Son proceed from
the Spirit.
There can be no doubt that in thinking of the Christian
faith and the relation of God to it we must think in terms
of the order: Father, Son, Spirit. "God so loved the world
that he gave his only-begotten Son . . . everlasting life."
We have the key passage of 2 Cor. 5:18-20 :
"All this is from God, who through Christ reconciled us
to himself and gave us the ministry of reconciliation that
i·s, God was in Christ reconciling the world to himself,
not counting their trespasses against them, and entrusting
to us the message of reconciliation. So we are ambassadors
for Christ, God making his appeal through us. We beseech you on behalf of Christ, be reconciled to God."
Plainly, first the act of redemption and reconciliation, set
in motion by God the Father and carried out by his Son,
then the message, the ministry of this great act of God in
Christ. This ministry, as is hinted at in the text, is a
ministry where the Holy Spirit is active.
This view of the Spirit comes out even more forcefully in a number of passages in the Farewell Discourses
of Jesus in John 14-17; 14:25; 15:26,27; 16:12-15. So the
Spirit, I may say, is wholly devoted to the witness to the
Son. This is true also of the Scripture which He inspired.
The true doctrine of the Bible is part of the doctrine of
the Holy Spirit. Whenever there is witness to Christ,
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orally or in written form, there the Spirit is at work: in
apostles, prophets, writers of the Biblical book, preachers
of the Gospel, teachers of the Word. But all serve Christ.
He is first and foremost, pre-eminent. Fundamentalism
turns this around as in the following sentence from a
popular religious paper : "In their confusion Paul
Bretscher and John Holte Hagen as well as at least 15002000 pastors put the cart before the horse, that is Jesus
Christ before Scripture as the Word of God, or of Primal
Authority, instead of vice versa." The filioque says that
the writer is wrong. If there is to be an order at all, it must
be Christ-Spirit, Christ-Scripture.
The second criticism consists of a modified statement
of the criticism of the late Gabriel Hebert, a light in the
theological world of Adelaide in his day. He writes as
follows in the Postscript to his work Fundamentalism and
the Church:
The second matter that has impressed itself on me in
the writing of this book is the manner in which the
inadequacy of the doctrine of the Inerrancy of Scripture has demonstrated itself. It is too narrow to fit the
facts: it cannot be carried through in the exegesis of
Scripture without resort to special pleading.
Inerrancy is too narrow a way by which to describe the
perfection of God in the Sacred Scriptures. Would an
inerrant book actually establish the book to be divine?
Even if it be granted that God could not be guilty of
errors-and I don't deny this-there are other matters
about books which, in my judgment, are at least as
important as inerrancy : beauty of language, for example,
a satisfying of aesthetics in other ways as well. I should
expect the books of the Bible, if they were in a human
way to demonstrate divinity, to be more attractive as
literature than Sophocles or Homer or Plato. But no one
suggests that the NT books, to stay with these, in any way
approach the writing of the great names just mentioned.
There is often a special pleading about the argumentation used to defend inerrancy. As one reads the arguments used to harmonize the various accounts of the
Cleansing of the Temple or to explain the variations in
one and the same saying of Jesus in Matthew and Luke, to
account for varying wordings of the superscription on
the cross, one feels that the arguments become more and
more threadbare and unbelievable.
The inerrancy view of Fundamentalism does not do
justice to the actual phenomena of the Biblical writings.
But these phenomena make up an essential part of a
proper view of the Bible. A proper view of the Bible will
endeavor to draw together the evident characteristics of
the Biblical writings and the teaching concerning the
Bible as set forth by our Lord and his apostles. The
struggle for this adequate teaching must still go on, for a
complete solution of the problem is still to be found. This
can come only from the Lord of church and Bible as a gift
to humble and earnest meditation and prayer. In that
prayer all Christmas, Fundamentalists and non-Fundamentalists, should be anxious and only too pleased to

J·~n.
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October Bikeride
Easy under the open circle
of my wheels, the grass fans out
behind me, delineates a trail,
black and still wet from the night.
Morning vapors steep above the hills,
terrace into many layers.
I ride slower now, feel the ground
heavy with traction. Uphill
is getting harder. My bones,
scalloped by the seasons, resist
every turn of neck and throat.
I carry my age like sand
inside my shoe. Flying downhill,
heading for home, I'll kic'k it off.

Rudolph Wittenberg
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Putting the Bite
On Women:
The Immortal Hickey
Naomi Stephan
My brother took me to the original
Frankenstein movie when I was six,
and I was so thoroughly frightened
that I couldn't sleep for a week and
vowed never to see a horror film
again. But, later, I couldn't resist the
3-D horror movies of the 50s, the
Hitchcock thrillers of the 60s like
Psycho and The Birds, and the "Creature Features" on television today.
Especially memorable is an obscure
British film, The Hidden Room, in
which a husband decides to get rid of
his wife by dissolving her in the bathtub and pulling the plug. He works
on his formula in the "hidden room"
and plans to test the effectiveness of
his solution on the family dog first.
My memory is that the audience was
more concerned about the dog than
the wife.
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Ph.D. in German Literature from Indt~
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University of Illinois. In all three degrees
she minored in music history, voice, and
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German Women Writers in Translation
and studying psychosemantics.
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Until I chanced upon Nosferatu, a
1922 German version of the Dracula
story, last summer on television, I
had not recently seen a horror movie.
(No. I didn't see The Exorcist.) Then
the new wave of horror films now
flooding the market appeared, including an updated Dracula portrayed by Frank Langella from the
Broadway stage. Nosferatu was a fascinating psychological and cultural
exploration into human relations,
and I wondered how the new Dracula
would approach those same human
relations nearly 60 years later. I
found it plenty horrible, especially
for women.
Ron Rosenbaum in his recent Harper's article, "Gooseflesh," says horror films are becoming a new religion; spawned by the self-obsession
of many in the 1970s, horror has
turned into their latest drug. "In
fact," he goes on to say, "the horror
revival may be looked upon on one
level as the dark side of the human
potential movement." I have no argument with Rosenbaum's analysis, but
he doesn't go far enough. Yes, the
horror film is a lot about what being
human is no~ but even more about
what being female is not. The new
Dracula is horrifying because of the
image of womankind it imparts and
for the assumptions about women the
legend makes.
Frank Langella and George Hamilton- the "never-say-die" Dracula of
the other recent Dracula film, Love at
First Bite- both think they can explain why Count Dracula is sexually
alluring. In an interview in US magazine, Langella says that Dracula is
"a dominant, aggressive force. A woman can be totally passive with
Dracula. Besides, he's offering immortality."! Of course, Dracula gets
something in return. Says Hamilton:
"I know what women want and don't
want. And so did the Count. Aside
from his strange thirst for blood, he
is exactly what every woman wants
in a man- strength, aggression, and
'Some immortality. If the hideous figure of
Mina Murray with her blood-dripping fangs
and insatiable desire to stalk children is im·
mortality, 111 take Dante's Inferno any day of
eternity.

protectiveness. Every woman fantasizes about a dark stranger who manacles her. Dracula represents the ultimate romantic figure. Women don't
have fantasies about marching with
Vanessa Redgrave."
Interesting. Coming precisely in
the same decade as the women's
movement when stereotypes are dissolving, Langella and Hamilton's ruminations would calcify them. Imagine a statement such as: "I know what
blacks want. They really fantasize
about eating watermelon after a hard
day's work in the cotton field and
dancinJ?; to the crack of their master's
whip." Or: "Those Jews never did
protest going to the gas chamber. I
guess they must have secretly wanted
it." The situation, whether in film or
in life, is used to corroborate the
myth-which in turn confirms the
situation.
Langella and Hamilton reinforce
the "lie-back-and-enjoy-it" view of
rape when they tell us women enjoy
violence, loss of self-control, and disfigurement. All women who enjoy
punctured necks and their blood
drawn, please step forward! But remember, ladies, as a young black
woman seated in front of me said:
"Them hickies don't go away."
Just what kind of person is the enticing Dracula? In Bram Stoker's
original novel, Dracula is a charming, if rather bloodless character who
victimizes women and men. In Nosferatu with Max von Schreck as the
vampire, Dracula is turned into a
monstrous grotesque who nonetheless attracts women, and the linking
of violence to erotic arousal is very
clear in that film . But in today's
Dracula, especially Langella's characterization, there is a noticeable
change. To quote Gene Siskel, he is
"less of a ghoul and more of a gent."
Our Dracula is strikingly handsome,
even beautiful, soft-spoken, lusting
for possession. With flowing cape,
long white fingers, and perfect coiffure, he is almost androgynous. (He
likes men's necks as well as women's.
A sort of Dragula, as it were.)
And the female characters? Dracula
is glutted with female stereotypes and
cliches. Chief among them is the
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(yawn) "eternal woman" who helps/
saves the man in his misery. (I need
your blood, Dracula says.) The woman's role in Dracula is reminiscent
of the woman's role in The Flying
Dutchman, of Gretchen in Faust, and
of women in numerous fairy tales
(The Six Swans, for example). She
needs only to be to save the male
(never mind other females), and she
need not possess anything more than
beauty. The message is clear: you
don't require intelligence, ·dearie,
just be (passive) and you'll get your
man.

Dracula is the ultimate
romantic figure. Women
don't have fantasies
about marching with
Vanessa Redgrave.
The female character has changed
not one iota from the novel. Far from
being a "liberated lady" (sic) as one
reviewer put it, the film Dracula's
"lady" remains passive and attracted
to violence against herself. All she
contributes is her blood to the male.
Hamilton doesn't quite understand
Dracula's "strange thirst for blood."
But the male's attraction, fascination,
and horror with respect to women's
blood is age-old, well-documented.
The Dracula myth simply takes up
the taboo at an anatomically safe
place.
Actually, what Dracula in film
and story is about is the power of one
human being over another and a certain kind of power over death, a
macabre immortality. The power is
evil and sinister, not loving or
caring. Strange to see, Dracula's immortality keeps him young and beautiful while his female victims become
vampire abominations. Perhaps men
really do fear the eternal womannot the woman who redeems but the
woman who becomes immortal. I am
not aware of one female writer or
film-maker who has propagated the
myth of the eternal woman. It is a
male myth.
Dracula and Love at First Bite have
come and gone, but what I missed in
the reviews is the dispelling of the
myths and stereotypes which have
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been with maledom so long. Perhaps
male reviewing of a male myth authored by a male is too impregnable
an old boy's network. The film Dracula
is really not very good. It is strangely
incongruous that Dracula, impeccable from cape to coiffure, "lives" in
a castle crawling with roaches and
spiders amidst de rigeur cobwebs.
Nothing disturbs Dracula's grooming, not even metamorphosis! I had
the pleasure of seeing Dracula on a
college campus; Rosenbaum is probably right to note that these films attract college-age, white, suburbanbred audiences. The laughter of the
students suggested they were not taking it too seriously, and there are
comic moments: Dracula refuses a
glass of wine with a laconic "I don't
drink wine." Two young black women in front of me made facetious
comments on every scene. I sensed
their alienation: black and female,
what's in if for us?
With the entrance of Laurence
Olivier as the Dutch scientist Von
Helsing, the plot thickened and the
film tried to steer a more serious
course. Unfortunately, it was too late.
In the end, we are not even sure that
good has triumphed, for Dracula's
"lady" turns a faint Monalisian smile
at the rotting body of Dracula which
fades into the distance in the form of
a bat- suggesting that we aren't rid
of him yet and that she is savoring
that hope. Rosenbaum is right; in the
new horror films good no longer triumphs.
Of course, it could be argued that
the male characters in the film, especially Dracula and Renfield, are
not exactly positive, and nobody
serves as a "role model" in the movie.
But there are important differences
between the male Dracula and his
"ladies." The women are ciphers, aspire to nothing, have no autonomy,
and seem like "sleeping beauties."
Dracula, on the other hand, has
power, possessions, intelligence. He
is a prisoner of his fate (as are the
women), but within the coils of his
fate he acts freely. The women are
like zomb~es before they become
vampires.
Significantly, it is possible to re-

sist Dracula with will, intelligence,
and courage, but that role is reserved
for males. Von Helsing, the real hero
of the film, is the brilliant male scientist who cracks the mystery, who takes
the ultimate risks, and saves the day
with his life. The women merely stick
their necks out. Thus, the real horror of the film is the message of the
film. The myth remains unchanged,
though Dracula sugar coats it more
romantically than earlier versions of
the myth. Gene Siskel complains that
the film does not really take us into
what it's like to be a vampire, but I
doubt that such an exploration of
vampiredom would make the film or
myth any more palatable for women.
I'd be more interested in finding out
why men and women in real life have
to interact in the way the myth presents those relationships. And why
men think that Dracula is what women want!
Vanessa, when does that march begin?
••

••

Books

A Place on the Corner
By Elijah Anderson. Chicago: The University of Chicago Press, 1978. Pp. x + 237.
Cloth, $13.95.

This is a detailed analysis of therelationships among fifty-five black men
who frequent Jelly's bar, a tavernwith-liquor-store on Chicago's South
side. The author devoted three years
to participant observation in this rundown center of social life. The study
occupies that region where anthropology, sociology, and journalism
intersect, called urban ethnography.
As such, it is a direct descendant of
Whyte's Street Corner Society and Liebow's more recent Tally's Corner.
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Anderson has focused closely on
the manner in which social interaction both reflects and determines
statuses within a group. Members
locate themselves and others and display patterns of deference. They aspire to status within a group and learn
quickly from others whether they
have succeeded. In short, "people are
what others allow them to be."
But Anderson moves from journalism to social science by observing
that social order evolves when groups
"locate" their members and the individuals in the group subsequently
play out their assigned roles.
The author studies the criteria
which determine placement in the
group, as well as the competition and
negotiation for status. As such, he is
able to make sense of the apparently
chaotic banter, arguments, fightsthe full range of group behavior
among Jelly's patrons.
Fortunately, Anderson chronicles
the process by which he gained access
and acceptance. A graduate student
at the University of Chicago, his integration into the group is described,
although not in the detail of the Appendix to Whyte's earlier classic.
Whether this type of microscopic
observation is the most productive
method of understanding society is
open to debate. Those who think it is
will find A Place On the Corner to be
an informative, competently-done effort, albeit one which breaks little
new ground, either in its methodology or in the insights it provides into
this particular subculture.

Cl

Galen Gockel

Uncertain Saints:
The Laity in the
Lutheran ChurchMissouri Synod 1900-1970
By Alan Graebner. Westport, Connecticut: Greenwood Press, 1975. Pp. xll
285. Cloth, $15.00
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At first glance, a book on the history of the laity of a church denomination may appear a bit strange, as
would histories of patients, students,
clienteles, or constituencies .
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Although such topics appear initially absurd because each obviously
focuses on only one element of a
larger interrelated topic, such as
medicine, education, law, or politics,
the topic of the laity is nevertheless
appropriate.
The twentieth century has seen a
revolution in the understanding of
history, which is no longer viewed as
the exclusive domain of princes, generals, and politicians but as the arena
of life for all who comprise society.
After all, the "common man" has had
to live with the decisions and actions
of history's "great movers." Furthermore, historians have recognized that
"the masses" not only have inherent
worth but have in their own ways
helped to shape the world
In recent decades, the laity of the
Church have also begun to receive
their due. A good deal of attention
has been paid to them by both Protestant and Roman Catholic theologians since World War II.
Originally undertaking the task of
writing a history of the Lutheran Laymen's League on the occasion of its
fiftieth anniversary in 1967, Graebner
broadened his topic to include the
general laity of The Lutheran ChurchMissouri Synod.
The problem with writing the history of the "common person" is that
the historian usually does not have
adequate source materials . Alan
Graebner, a Valparaiso University
alumnus and lay person, attempted
to overcome such problems by using
a variety of sources. These included
official publications of the Synod ,
correspondence by its leaders (almost
exclusively clergymen), some written
documents by lay people, and personal interviews.
The title, Uncertain Saints, signals
Graebner's conclusion that although
the Lutheran Church-Missouri Synod
has always talked about the laity being
the Church, there never has been an
adequate or generally-accepted definition of the laity's role in the Church.
In fact, there is even uncertainty as to
who is meant by the "laity." For lack
of a clear official statement, Graebner
arbitrarily included all except pastors, teachers, and deaconesses.

The historic uncertainty is picked
up with the year 1900, which catches
the typical late nineteenth, early
twentieth century patterns of lay life
in Missouri Synod. The parish, often
with a parochial school, was the location of all laity in the church. The
typical lay person was only marginally active. Regular church attendance, periodic attendance at the
Lord's Supper, occasional financial
support (usually at harvest time or
special occasions), and strong personal piety (abstention from lodges,
labor unions, dancing, the theater,
and birth control-beer and tobacco
were acceptable in moderation) were
all that were asked. There were no
boards, committees, or societies within the congregation, except the Ladies' Aid.

In the face of secular
attractions there was
nothing intrinsically
Christian about dartball!
Urbanization, education, incipient
affluence, and acculturation, however, changed the character of many
parishes. World War I was pivotal,
as elders, deacons, Sunday School
teachers, young people's groups ,
men's clubs and a host of other organizations sprang up in many congregations. Progressive urban
churches constructed "plants," replete with kitchens, meeting rooms,
gymnasia, and often bowling alleys.
These new developments were largely
defensive reflexes, designed to claim
the time and loyalties of church members in the face of increasing secular
attractions during the 1920s-there
was nothing intrinsically Christian
about dartball!
These protectionist programs were
modified in the 1940s and 1950s in
order to enlist the help of the laity in
the spiritual ministry of the church.
Lay people were no longer seen as
exclusively passive recipients of the
ministrations of a professional clergy,
but as sharing in the Church's ministry. Lay people could do and did
more than simply pay the bills. (The
Lutheran Laymen's League had been
founded in 1917 to rectify the Synod's
· The Cresset
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perennial deficits.) The laity began
teaching not only Sunday School but
also adult Bible classes. They could
also evangelize and were forced to
make many of their own moral and
ethical decisions in their professions,
since their pastors no longer comprehended the technicalities of the profession. Nevertheless, the precise distinctions between the laity and the
clergy were not delineated with theological or ecclesiastical clarity.
By the late 1950s and early sixties
there was a minor reaction to activism
in church life, and some boldly suggested that perhaps the church ought
to forsake the societal paraphernalia
and focus exclusively on worship
around Word and Sacraments, which,
as Graebner noted, was where the
laity were in 1900, albeit for different
reasons.
There is much more in this book.
For in telling the story of the laity
within the Missouri Synod, Graebner
has touched many bases, including
birth control, lodges, the role of women, and recent crises within the
Synod. Broadly-conceived, the book
approaches the status of a social history of the Synod.
Although one may quibble about
minor points of interpretation, those
inclined to disagree significantly
with Graebner's narrative will find it
difficult to refute. Graebner has ransacked the sources-fifty-nine pages
of footnotes, six pages of bibliographic comment, and twenty-seven interviews.
This volume is a major contribution to the history of The Lutheran
Church-Missouri Synod in the twentieth century. More in-depth studies
centering on the piety and ethos of
laity on the congregational level will
be required, but this book will provide the basic structure for such investigations. Uncertain Saints will be
personally illuminating to those who
have roots in the Synod.
At the very least, this volume deserves a place not only in the pastor's
library, but in every church library,
where it will be accessible to those
who ought to have an interest in it,
namely, the laity!

Cl

My opinion of the importance of
this monograph may be stated in
terms of a resolve: I shall list itas
required reading in this winter's Old
Testament Theology course. With
the author, I have often wondered
why the genocide problem in the
Bible has not been more frontally addressed by Old Testament theologians. As everyone who teaches the
Bible knows, one of the persistent
questions arising after students encounter Old Testament narrative material is, "Why did they kill the women and children?"
The author meets the problem
head-on , discussing how it affects
the Christian Bible reader (with embarrassment) and how it is used by
Christianity's detractors (as ammunition). In tracing the Old Testament's legacy of war on Islam, Christianity and Judaism, Craigie makes
a convincing case that Christianity
more than the other two faiths has
defended militarism on the basis of
Scripture. The Crusades stand as a
particularly pathetic example.
While not denying that God-asWarrior is deeply embedded in ancient Israel's theologizing, Craigie
suggests we view the whole Old Testament before making our judgment:
the fact of Israel's defeat in war (at
the hands of Assyria and Babylonia)
and how it dealt with that defeat.
The biblical militarist and triumphalist had better read Jeremiah as well
as Joshua. The rise and fall of Israel
as recorded in the Old Testament
serve as a dual parable of warning:
"political institutions may be essential to the existence of human society, but they cannot be equated with
the kingdom of God." (p. 81)
I look forward to discussing this
book further with my students in the
coming year.

James W. Albers

Mark Hillmer

November, 1979

The Problem
of War
In the
Old Testament
By Peter C. Craigie. Grand Rapids, Michigan: William B. Eerdmans, 1978. Pp. 125.
Paper, $3.95.
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Continued from page 32
and zero fuel consumption, which
redeems the 12 mpg clunkers. While
in the particular state where all this
take place, the natives agree that
Supercar isn't that at all, and a nearby state calls it foolishness.
Probably there's more than meets
the eye. Very likely the restaurant
pays starvation wages, and the people
on the ferry are on vacation from
making napalm and foreclosing widows, traveling with their best friends'
spouses. Perhaps the god of the zealots
does exist, since he clearly has an appeal to millions, offensive as such a
god appears in the moral judgment
of other millions.

The school of opinion
that espouses the verbal
inerrancy of the Bible
worships an ungodly God.
But another possibility seems more
plausible. It isn't that the Bible deliberately presents lies, distortions,
and inaccuracies, but simply that it's
one mind speaking, and when one
mind goes on and on, persistent despite challenges, like emperors and
popes often, it's likely to get carried
away by an image of itself that turns
into caricature. Listeners too get
swept away, even when they claim
to be reporters, ears that this god
seems to fill in rather violent ways.
We observe the media of our day, the
unwitting failures of reportorial perfection, and we react in skepticism.
Thus the school, or kindergarten, of
opinion that espouses verbal inerrancy worships finally an ungodly
God.
Somewhere behind all this zealotry
must exist the real God, who intends
for all of us, not just the "chosen" or
the "believers," to stroll in his cool
cherry orchards, swim below heavenly
dunes; and test-drive the newest Triumph on highways paved in glareresistant gold. A lot of energy, from
the beginning of creation, has been
devoted to shouting otherwise: the
Devil, I suppose, with nothing but
confusion on his mind .

••
••
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Dogwood, VA
Dear Editor:

The God
of Summer

We're located a couple of towns
over from Scrabble, Virginia, where
Mr. James J. Kilpatrick writes his
newspaper column when things in
Washington get confusing. He comes
at least once every season of the year,
maybe more often these last few years,
so I imagine it's pretty well known
that we still have raccoons and butterflies and poison ivy and sunrises,
regardless of the rest of the country.
We have a Mexican restaurant and
a Quaker meeting and the old post
office being converted into a new
public libr ary, so civilization isn't
passing us by entirely. But we still
don't cope well with the August heat
and humidity, which settles down in
May and stays till mid-October. Part
of the problem is the Blue Ridge. It's
a fine feature of landscape, but it sits
up too high to let the western breezes
pass, and the trees put moisture in
the air all summer. Inertia, a dislike
of fuss, a kind of fragant, soft-spoken
desuetude, must have something to
do with the almost palpable, immobile air. ·
Dean of the Echols Scholars and Professor of English at the University of
Virginia, Charles Vandersee is also
associate editor ofThe Letters of Henry
Adams to be published by Harvard University Press next year and has wn"tten
the introduction to The Papers of
Henry Adams microft'lmed this year by
the Massachusetts Histon"cal ~ociety.
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Summer is still with me, now in the
middle of autumn, and I've sorted
out some reflections generated by a
trip into the more energetic parts of
the country. Somehow down here we
got the impression that there was a
gasoline surplus that needed to be
consumed, maybe the result of our
learning to assume that whatever the
national media report, the truth is
probably the opposite. So, in July I
went out across the Blue Ridge and
into the next couple of states west,
and then north into the Great Lakes,
with cheese stands along the roads
and dark sweet cherries just ripe,
then over into Canada and down
through New Hampshire and Connecticut and Pennsylvania, with the
scent of sweet corn coming in the car
window. In Missouri the people I
stopped with gave me home-grown
raspberries, also in Indiana, and
again in New York. Nobody broke
into the car, in three weeks and 4,000
miles; the state troopers were not
nabbing people for doing 62; and just
about every town was putting old
buildings back together or clearing
away debris for river walks. There
was plenty of gas.
I got the impression that people
were pretty much doing what human
beings were designed to be doing,
which is to say planting and harvesting, taking care of things, taking pleasure in things made and things given,
and seeking to extend some of that
pleasure to other people. I found a
restaurant so good in the little town
of Benzonia, Michigan, that I ate dinner there two nights in a row. On the
menu the owners talked in a very
attractive unabashed way about how
they met in cooking school, bought a
little restaurant and made it grow,
and basically just liked to cook. The
Ludington car ferry had been an hour
late starting, but I didn't hear a word
of complaint, roaming the ship. In
the New Hampshire mountains the
black flies were absent, and people
said there hadn't been many this summer.

There was really only one noticeable incongruity amid the general
fecundity and benevolence. It might
be called Christian zeal. On the car
radio and the motel TV I heard a lot
of Christian zeal, voices that had
fierce edges but cut ragged, as if ears
are parts of the body to rape, while
withal, incongruously, the object
tendered was the sweet Christ, like a
marshmallow on a bloody bayonet.
I found mys.elf beginning to wonder: Is the salvation story exactly "so"
remarkable a love of God for the
world, or would it be more respectful to say of Him, in whose image we
are created, that his moral level at
least equals ours, and that He simply felt a natural impulse to preserve
his created beings? Of what importance is an "only-begotten" son? He
could have begotten a son or daughter for each lush township, two for
every cramped city quarter, and performed salvation with a local thrust
more appealing than a rather brash
and cryptic Galilean. Neither his
doing what He did nor the way of
doing it seems astounding, but at
certain hours the turbulent rainbow
of TV asserts nothing else.
Is there any accurate description
of sin other than the natural circumstance, abundantly narrated in Hebrew and Greek texts, of humankind
never achieving perfection, seldom
out of hostility to a heavenly creator
but because of a defect in design and
manufacture? There are beautiful
automobiles on the highwaysPorsches, Avantis, dowager Duesenbergs- but none moves 75 miles on
one gallon. Drivers don't expect
them to, and their designe"rs didn't.
Yet Christian zealotry, far exceeding
manufacturers' claims in a competitive steel-and-rubber world, presents
a _God who expects the impossible
while pretending not to know that
the product can't manage it. Zealotry
devises a God who hurls onto the Interstate one car of supersonic speed

.
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